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Abstract 
This paper aims to address the question, "How can task-

based language teaching (TBLT) with technology 

integration affect students' oral communication skills? 

students now have more interesting and motivating 

surroundings for learning; the task-based language 

teaching (TBLT) approach helps them to apply the 

language in practical settings by means of pertinent 

assignments. Using a quantitative research design and 

60 university students from Diyala University English, 

this relationship was evaluated. Before and after the 

eight-week intervention, students' speaking performance 

was statistically analyzed and questionnaires were used 

as part of data collecting techniques. Students taught 

using TBLT and technology showed far better oral 

proficiency than those taught using conventional 

approaches, according the findings. Students' 

communication skills improved with their more 

independence, practical assignments, and access to 

digital tools. Still, availability of time and technological 

tools were challenges as well. According to the study, 

digital educational tools and task-based language 

instruction (TBLT) help language learners be more 

practical and involved.  The study offers 

recommendations regarding training teachers showing 

that it is crucial to use technology for language 

education and increasing digital materials availability to 

maximize learning outcomes. 

 

 هذه مقالة وصول مفتوح بموجب ترخيص 

CC BY 4.0 

(http://creativecommons.org/licenses/by/4.0/) 
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 الملخص
كيددددك  أنددددر تع يدددد غة ت قدددديل لىقمدددد  لى دددد  ل  قدددد  لىأهدددد   : "تهددددذه اددددة  لى معدددد  لىدددد     ى دددد  لى دددد ل 

(TLBT   ددددددددت ن ددددددددد  لىرات ى تيددددددددد   قددددددددد   هددددددددد مل  لىر ل دددددددد  لى ددددددددد ه  ىدددددددددذ  لى ددددددددد  ) "  أرقددددددددد 
وتح تددددديسلع   ددددد  ذ اهددددد  ت قددددديل لىقمددددد  لى ددددد  ل  قددددد  لىأهددددد    لى ددددد   لئع  تعددددد   ت قيأيددددد  تك دددددة لغددددد م 

(TLBT فدددددد  ت لتددددددي لىقمدددددد  فدددددد   ددددددي ع    أقيدددددد   ددددددر  دددددد    هدددددد    ل   ددددددق ) .  تددددددل ت تدددددديل اددددددة
تددددددل تحقتدددددد  تنل  . ط ىبسدددددد   ددددددر ت   دددددد  ن دددددد ى  06لى  عدددددد  ا  ددددددرحذل  ت ددددددأيل احدددددد   أدددددد  و ددددددأ  

ايددددد  ت ددددد  يتد وتدددددل ل دددددرحذل  لى ددددد   فددددد  لىرحدددددذو لد ددددد  يس  علددددد  و  دددددذ لىردددددذ   لىدددددة  ل دددددرأة غأ 
تظهدددددة  لىترددددد    تع لى ددددد   لىدددددةير تدددددل ت قددددديأهل . للا دددددرلي ا     دددددي   دددددر ت تيددددد   تأدددددت لىلي اددددد  

ولىرات ى تيدددددددد  تظهددددددددةول   دددددددد     دددددددد هي  تف دددددددد  ان تددددددددة  ددددددددر توىعدددددددد  لىددددددددةير تددددددددل  TLBTا  ددددددددرحذل  
تح ددددددددددتل  هدددددددددد مل  لىر ل دددددددددد  ىددددددددددذ  لى دددددددددد    ددددددددددت . ت قدددددددددديأهل ا  ددددددددددرحذل  ل  دددددددددد ىت  لىر قتذ دددددددددد 

و دددددت  ىددددد د   ادددددل تددددد لفة .   ىترهل ل كلدددددةد ولىأهددددد   لى أقيددددد د ولى  ددددد   لىددددد  ل نول  لىةعأيددددد ل دددددر
دددددد  دددددد  ىقذمل دددددد د ت دددددد  ذ ل نول  لىر قيأيدددددد  لىةعأيدددددد  . لى عددددددل ول نول  لىرات ى تيدددددد  تحددددددذ    ت  س وف س

( لىأر قأدددددتر فددددد  لىقمددددد   قددددد  تع  ن اددددد ل تك دددددة  أقيددددد  TLBTوت قددددديل لىقمددددد  لى ددددد  ل  قددددد  لىأهددددد   )
ت ددددددذ  لىذمل دددددد  ت  ددددددي   ا دددددد ع تددددددذما  لىأ قأددددددترد   ددددددتة  لىدددددد  تادددددد   ددددددر لى ددددددةوم  .  م  و  دددددد

 .ل رحذل  لىرات ى تي  ف  ت قيل لىقم  وزا ن  ت لفة لىأ لن لىةعأي  ىر ظيل ار    لىر قل
1.INTRODUCTION: 

 weeeuu hc vue u eh  f hcve  eevw  f  cc ewuhceuu usueteu  , vue e cetc  hcaec u ehev{ ceseccu 

 c e uvet{  ,  t   e eewche vh ct muw   { lhxhcl lt ee vhe   ezetehueu  cc eee th| vh c 

hehecv ue s , t v s sth thv{f e cxecvh c     clw le ve euhcl  sst  eueu u xe uu yc hcuw,,

t huhcl uvwcecvus use ahcl uah  u ts clf gremut )eetlhcl  u   e hc v    hc teus cue uvteuuhcl 

  uec - c hcx  xhcl uvwcecvu hc ee chcl,w   evhxhvheu v  hest xe   clw le  edwhuhvh c hu i ua

e Lcuvtwevh c ti siu i si e uec s clw l-s clw le ie euhcl ti siut ct ushcl i ua

eecvetec  sst  eu  t wcc st evhe   v uau - tt cleu   clw le hcuvtwevh c wuhcl    e tcet

ceechcl  evhxe   clw le wuet  { swuuhcl ,wcevh c     clw le wue  e xe vt chvh c   eevu cu 

ecvu v  s tvhehs ve hc lt ws eesu uh|hcl lt ee vhe    eh hv{f i si ece wt leu uvwc

u  xhcl t)  huf grrtut iuhu eevu c ueeau v  ewh c -s  {hclf  cc st e ee-chuewuuh cuf t  e

y t c e cvezvu ceechcl vue -e eewche vhxe e esevece{ e{ uwtt wcchcl uvwcecvu hc te  

uf grrvut  { e ceecvt vhcl  c  evhxhvheu  sst sth ve wue  , vue v tlev   clw le toh  hu r oh  h

y t c uhvw vh cuf i si hcete ueu  t   e eewche vh c  eewt e{  cc , wece{t -ehtt thcl te  

  uec s clw le ie euhclp Lce wchcl ieeuc   l{ i sisu s vecvh   u u eeec eweu -i ua

ehe  cc heeetuhxe ecxht ceecvu e ce s uuhe e t huec e{ hce wchcl veeuc   l{ hcv  hvt s{c 

e{ chlhv   v   u  cc s  v, teu ue s v  ec e e te     clw le wuet shtvw   te  hv{ ecxht ceecvuf 

  clw le  e tchcl st lt euf  cc  c hce e eewche vh c s  v, teu ue s uvwcecvu v  ecl le hc 

 evh cu  cc st xhce eu ceeu v  st evhee use ahcl uah  u hc e c{ y t c hcvet-uhew  vec te  

s  tev r atvel f gresut ieeuc   l{  evu uvwcecvu vt ea vueht -e cvezvu tc c|t e|

cexe  seecv  cc st lteuuhxe { hest xe vueht use ahcl  eh hvheu e{     yhcl hcuv cv ce wu 

 ttcuvtwevh c thu se  ef grre,eece ea  cc v h  tec h 
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  ev tu l,,eevhcl sete   h eewche vh c  ah  u Lcvelt vh c  , i si yhvu veeuc   l{ u u 

uu yc v  hest xe  t   e eewche vh c uah  u  , uvwcecvut muhcl veeuc   l{ v   u v  ue s 

e ueu vueht e vhx vh c  cc hcx  xeeecvf u   thecvec  evhxhvheu hcet-uvwcecvu s tvhehs ve hc v ua

ete vhcl e te eu ceeu , t hes tv cv   clw le wue tnhel etf gre ut iuhu ehz hest xeu 

 e tcetus e c,hcecee hc c vwt   wue  , vue v tlev   clw le ts h r shf greeu  cc , wece{  cc 

h vec e{ veeuc   l{ e c ezs ue ch,,etecv  hclwhuvhe st cwceh vh ct  wtvuete tef v uau eec

hcswvu  cc ew vwt   uevvhcluf u  hest xhcl vue yu  e   clw le  edwhuhvh c st eeuu t    aef 

  uec -aeuv e eu  cc   ev tu l vu wlu vue hce ts t vh c  , veeuc   l{ hc i ua ttgret

hceu x th wu  cx cv leuf hv   u  s ueu  euv e eut leeeuu v  s clw le ie euhcl ti siu st x

veeuche   teu wteeu e { ee hcedwhv e ef s vecvh   { teuw vhcl hc ch,,eteceeu hc ecwe vh c   

eu ceeu t v eaye  f gretut  wtvuete tef hcuvtwev tu  cc uvwcecvu e { ceeeuuhv ve vt hchcl v  

 thecvec ,t eey ta t wee tcf grrsut Lv -{ ees  { veeuc   lhe   v   u hcuhce   v uast ,hehecv 

hu heset vhxe vu v veeuc   l{ ,wcevh cu  u   v    v  ecu cee ee chcl,w  e eewche vh c 

hu  t vuet vu c eee ehcl  c  eteevhxe hc hvu  yc thluvt h cuedwecv {f eevhew  wu stes t vh c

euuecvh   v  u{ceut ch|e veeuc   lhe   hcuvtweecvu yhvu ecwe vh c   l   u tiu e u r 

 tt5ehccetuf grem 

  uec s clw le ie euhcl yhvu veeuc   l{ e cuvhvwveu   c{c ehe -iue  e  l e vh c  , i ua

eut iuhu  sst  eu st e veu  cc e,,he eh wu eevu c , t hest xhcl  t   e eewche vh c  eh hvh

uhlch,he cv   clw le  ss he vh cf ecu ceeu e vhx vh cf  cc e ex veu use ahcl st ,hehece{ e{ 

s  tevf -hcx  xhcl  e tcetu hc lecwhce v uau , eh hv vec e{ veeuc   lhe   teu wteeu tc c|t e|

u  xete ehcl huuweu  uu eh vec yhvu teu wtee  weeeuu,w  hes eeecv vh c ceeeuuhv ve ttgrgr

 eeeuuheh hv{  cc vue e,,hehecv wvh h| vh c  , veeuc   l{ v  ecuwte   hlceecv yhvu ecwe vh c   

 eteevhxeut acl hcl uvwc{  cc  ss he vh c hc vuhu c e hc  ,,et s vecvh   , t vue ecu ceeeecv 

 hc vue chlhv   et  ts clf grem  ,   clw le hcuvtwevh c 

Problem statements: 

seushve vue  eac y eclec uhlch,he cee  ,  t   e eewche vh c  eh hvheu hc )cl huu , t 

cweet wu uee cc   clw le  , tgrr  , e ceehef st ,euuh c  f  cc u eh   uweeeuu t5heu tcu

sgu  e tcetu setuhuv hc , ehcl eu   ecleu yhvu use ahcl st ,hehece{t it chvh c     clw le u

ve euhcl eevu cu  ,vec sth thvh|e lt ee vhe    eewt e{  cc t ve eee th| vh c  xet 

vue tw eu  , vue   clw le ewv   ea  ee chcl,w  hcvet evh cf  e chcl v  uvwcecvu yu  e { ac y

  uec -i ua tty t c e eewche vh c t)  huf grrt-vue e c,hcecee  cc , wece{ v  ecl le hc te  

te  f e eewche vhxe  evhxhvheu v  hest xe use ahcl  hu steuecvec ts clw le ie euhcl ti si

hes eeecv vh c e { c v uw,,hehecv { teu  xe vue e es ezhv{  ,    ce { ewv hvu—st ,hehece{

 t  clw le  edwhuhvh c  et uu chxetue  e tchcl ecxht ceecvu 

hce wchcl  tvh,heh   — wtvuete tef ceushve vue t shc  cx ceeeecv  , ecwe vh c   veeuc   l{

—e  uut  euf  cc useeeu tee lchvh c u{uveeu s yetec   clw le  ssuf xhtvw  -hcve  hlecee

vuete hu   ce tvu  , eeshthe   c v   c vue uweeeuu,w  hcvelt vh c  , vueue chlhv   v   u yhvu 

  uec s clw le ie euhcl ti siu v  hest xe  t   st ,hehece{ cexe  seecvt d c{ -i ua

hehvec st evhee  ss tvwchvheuf  cc s  t ,eece ea hc   clw le  e tcetu uvh   , ee ,e tf  

e cxecvh c   e  uut  eu t  t yhv| ev   tf e91 uf uwlleuvhcl   cee cc , t e te c{c ehef 

te uec  sst  eueu-ecu ceec v ua-veeuc   l{ 

 seiT thThatse aiiT st ich siao seh at  tni i stisisa  chaisih sihT: 

  uec s clw le ie euhcl ti siu u u eeec ezvecuhxe { -c l lhe   c sp l vu wlu i uaee te

uvwchecf hvu e,,he e{ hc ecu cehcl  t   e eewche vh c uah  u ch,,etu  e cl x th wu 

 tecwe vh c   e cvezvuf  cc hvu hcvelt vh c yhvu veeuc   l{ hu  hvv e ez ehcec 
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ieeuc   lhe   c sp seushve vue  x h  eh hv{  , chlhv   v   u , t hcvet evhxe use ahcl  tg

e uec  sst  eueu u u c v eeec thl t wu {  uueuuec v  -st evheef vueht e cltwecee yhvu v ua

 t ueetv hc vueht hes ev  c , wece{f  eewt e{f  cc ecl leeecv 

-kweet wu   clw le ecwe v tu   ea chteevh c  c e,,eevhxe { hcvelt vhcl i ua pet evhe   c s t

  uec s clw le ie euhcl yhvu veeuc   l{ v  , uvet heeetuhxef e eewche vhxe  e tchcl 

 tezsetheceeu 

Research Question:  

Given these challenges, this study aims to investigate: 

 How does Task-Based Language Teaching (TBLT) impact on students' oral 

communication skills? 

 What role does technology play in enhancing task-based speaking activities? 

 To what extent does the integration of TBLT and technology improve students' 

speaking proficiency compared to traditional methods? 

Research Objectives 

This study seeks to: 

1. Examine the impact of TBLT on students' oral communication skills. 

2. Investigate how technology enhances task-based language learning. 

3. Assess the combined effect of TBLT and technology on speaking proficiency. 

Significance of the Study 

The findings will contribute to the fields of applied linguistics and educational technology by 

providing empirical evidence on optimizing oral skill development through integrated 

pedagogical and technological approaches. Educators and curriculum designers can use these 

insights to create more effective, engaging, and technologically enriched language learning 

environments. 

2. LITERATURE REVIEW: 

To better connect your theoretical framework to your study's title ("The Effect of Task-Based 

Language Teaching and Technology on Students' Oral Communication Skills"), we should 

explicitly highlight how sociocultural theory and constructivist learning theory justify the 

integration of TBLT and technology in developing oral communication skills. Below is a 

refined and expanded version with stronger theoretical connections: 

THEORETICAL FRAMEWORK 

Based on Vygotsky's (1978) sociocultural theory, which holds that language acquisition is a 

socially mediated process whereby students develop abilities by major contact and support 

from more competent peers or teachers, this study is grounded.  Task-Based Language 

Teaching (TBLT) is therefore the best pedagogical approach in this context since it gives 

collaborative, real-world activities requiring meaning negotiation, feedback, and peer 

interaction top priority—qualities that are necessary for oral skill development (Long, 2015). 

 Furthermore, constructivist learning theory (Jonassen, 1999) holds that rather than by 

passive information absorption, students actively build knowledge by means of experienced 

and problem-solving activities.  TBLT follows this concept by involving students in goal-

directed speaking activities reflecting real communication environments (such as debates, 

role-plays, presentations).  Technology improves the effectiveness of these activities since 

digital technologies (such as artificial intelligence chatbots, video conferences, speech 

recognition software) provide multimodal input, instantaneous feedback, and immersive 

practice environments (González-Lloret & Ortega, 2014). 

Technology, in this context, acts as a scaffolding mechanism (Chapelle, 2001), bridging the 

gap between classroom learning and real-life communication. For instance: 
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 Virtual exchanges (e.g., Zoom discussions with native speakers) extend social 

interaction beyond the classroom, reinforcing Vygotsky’s concept of the Zone of 

Proximal Development (ZPD). 

 AI-powered pronunciation tools (e.g., ELSA Speak, Google’s speech recognition) 

offer individualized feedback, supporting constructivist principles by allowing 

learners to self-monitor and refine their speaking skills autonomously. 

Thus, the integration of TBLT and technology is theoretically justified as a powerful 

combination for enhancing oral communication skills—TBLT provides the communicative 

context, while technology amplifies interaction, feedback, and engagement, aligning with 

both sociocultural and constructivist perspectives. 

Strengthened Connection to the Title 

By explicitly linking TBLT (as a social, task-driven method) and technology (as a mediator 

of interaction and feedback), this framework directly supports your study’s focus on how 

these two elements jointly affect oral communication skills. 

Related Studies: 

In her 2023 study, "Investigating EFL Oral Production in a Technology-Mediated TBLT 

Context," published by De Gruyter, Ghadah Albarqi analyzed the effects of incorporating 

Task-Based Language Teaching (TBLT) with technology on the oral output of English as a 

Foreign Language (EFL) learners.  The study, conducted over two months with 38 EFL 

learners, employed TBLT tactics in an online learning environment, leveraging a Learning 

Management System (LMS) to facilitate activities.  According to the results, this integration 

raised students' oral production, so enhancing fluency and linguistic complexity.  The study 

underlined the need of more research to investigate the long-term effects of technology-

mediated TBLT and its applicability in different degrees of proficiency and cultural 

surroundings.  

Published by De Gruyter, the 2018 study "The Effects of Technology-Mediated TBLT on 

Enhancing the Speaking Ability of EFL Learners," sought to investigate the impact of 

technology-mediated Task-Based Language Teaching (TBLT) activities necessitating student 

cooperation on the enhancement of English-speaking skills in EFL learners.  Focusing on 

cooperative speaking activities enabled by technology, each group assigned to create seven 

five-minute video projects over a semester. Twenty-25 students were divided into groups of 

4 to 6.  Particularly in fluency and confidence in using English, the results revealed that these 

group projects significantly enhanced students's speaking skills.  The study exposed research 

gaps, implying the need of more research to validate findings and investigate the effects on 

several language competencies outside speaking.  

Published by Clausius Press, the 2022 study "Research on the Effectiveness of Task-Based 

Language Teaching in Higher Education," sought to examine how well Task-Based 

Language Teaching (TBLT) raised oral competency among students of higher education.  

The approach involved the development of several oral assignments allowing students to 

interact with language in useful contexts.  The results showed that TBLT greatly enhanced 

students' communication and oral expression skills.  The study revealed research gaps that 

call for more study on task designs and their impact on many aspects of oral proficiency.  

 These studies taken together show how much Task-Based Language Teaching (TBLT) 

combined with technology can help language learners have better oral communication skills.  

Still, they underline the need of more research to look at long-term consequences, 

applicability in different contexts, and implications on several language competencies 

3. yhsetct tio 
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3.1 Research Design 
This study uses a quantitative research design, in which the researchers incorporate the 

collection and statistical analysis of numerical data to investigate relationships among the 

variables.   It is quantitative research that focuses on objectivity and the use of standardized 

instruments to gather data.  Creswell (2018) argues that quantitative designs are appropriate 

for hypothesis testing and evaluating the prevalence of occurrences within a society. 

3.2ResearchInstruments    
The questionnaire in this research is a set of questions and answers to obtain information by 

student teachers and statistical data in order to know their academic level. This questionnaire 

was approved by a group of English language experts after reviewing it. Which statistical 

methods were utilized to analyze the data collected from the questionnaire? Inferential 

statistical techniques were employed to examine the combined effect of TBLT and 

technology on speaking proficiency. Additionally, descriptive statistics were utilized to gain 

insights into the strategies adopted by student teachers to address these effects. 

Research Validity: To ensure the validity of the questionnaire in this study, a series of 

quality checks were followed. In the first place, a panel of English language experts 

thoroughly reviewed it so that its purpose is aligned with what it measures. Moreover, 

teachers University Diyala /College of Humanities/Department of English Language 

participated in providing their opinions and ideas about its appropriateness and relevance for 

further improvement. By subjecting the questionnaire to this extensive review, we can be 

confident that it adequately assesses the difficulties student teachers experience regarding the 

impact of task based on oral communication skills. 

Questionnaire Reliability: Determining reliability was the basis for constructing a 

consistent measure of performance to be used consistently in order to find a genuine 

difference between performance effects and experimental interference or variables. The tool 

identified the problems faced by student teachers as low reliability (mean = 0.60, SD = 1.24), 

with a Cronbach’s alpha coefficient of 0.92, which indicates high internal consistency. 

3.3 Data Collection 
Students will receive structured questionnaires asking about their impressions of Task-Based 

Language Teaching (TBLT) and the use of technology into their language development. 

These tools will gather student comments, drive, and expected improvement in speaking 

ability data. Surveys are a common approach in quantitative research to compile consistent 

data from individuals.  

The project will gather demographic information including age and educational background 

to assist to contextualize the results and investigate possible correlations between these 

elements and language acquisition results. Evaluating the generalizability and relevance of 

the study depends on an awareness of the demographic traits of the subjects. 

3.4 Data Analysis 
The study compared survey data before and after TBLT and technology-enhanced instruction 

to determine their impact. We rated participants' experiences and changes using established 

criteria. Two complimentary statistical methods were used for core analysis. First, paired t-

tests measured group score changes between baseline and follow-up surveys. This approach 

improves cohort tracking. Second, ANCOVA corrected for historical knowledge and 

demographic factors that might skew findings.    By including these elements, the research on 

teaching strategies was directed. 

3.5 Participants 
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There will be sixty English language learners aged twenty to twenty-four registered at Diyala 

University. The sample consists of male and female students, so providing a varied pool of 

subjects to assess the success of the intervention over a spectrum of backgrounds. Choosing 

participants from this age range and educational environment enables one to investigate 

Task-Based Language Teaching (TBLT) and technology integration in an environment where 

students are most likely ready for academic or professional activities needing competent oral 

communication skills. 

 SSA SARF NA  GNFDNsF.4 

Given these challenges, this study aims to answer the following questions: 

 How does Task-Based Language Teaching (TBLT) impact students' oral 

communication skills? 

 What role does technology play in enhancing task-based speaking activities? 

 To what extent does the integration of TBLT and technology improve students' 

speaking proficiency compared to traditional methods? 

Findings on Students' Speaking Proficiency and Learning Environment 

1. Speaking Mastery Level and Motivation: 

 

 

         : 
The majority of students (38%) agree that they are motivated to communicate fluently and 

clearly in English, demonstrating a positive attitude toward improving their speaking skills. 

However, a notable 24% remain neutral, indicating that some students may lack confidence 

or interest, which could impact their motivation. 

2. Time and Facility for Practicing Speaking:  
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:  
While 40% of students agree that the time allocated for speaking practice is sufficient, a 

significant number either disagreed or remained neutral. This suggests that improvements in 

the structuring and frequency of speaking activities could further enhance students' learning 

experiences. 

3. Effectiveness of Speaking Activities: 

 

 

 

N

e

a

r

l

y

 

h

a

lf (45%) of the students agree that classroom speaking activities encourage active 

participation in English communication. Despite this positive response, some students 

may still struggle with participation due to shyness or a lack of confidence. 

4. Students' Speaking Barriers: 
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                    :  
Interestingly, the highest percentage (25%) disagreed with the idea that confidence is 

a major barrier to speaking English. However, 30% of students acknowledged 

confidence as a challenge, indicating that while many do not struggle with self-

assurance, a considerable portion still faces difficulties in this area. 

5. Group Oral Presentations ::                      :  
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Group presentations received strong approval, with 45% of students agreeing that they 

effectively enhance speaking skills. This suggests that collaborative speaking tasks play a 

crucial role in improving confidence and engagement. 

6. Role of Technology in Speaking Skills Development:  

 

                 :  
A significant portion (40%) believes that technology positively contributes to 

speaking skill development. However, with 25% remaining neutral, it is possible that 

not all students have access to or feel comfortable using technological tools for 

language learning. 

7. Task-Based Activities for Oral Communication:  
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                     : 
Task-based learning methods, such as role-plays and simulations, were found to be 

effective, with 42% of students agreeing that these activities improve oral 

communication skills. This indicates the need to integrate more hands-on, practical 

learning experiences into language lessons. 

8. Collaboration with Classmates:  

                                  :  
Most students (42%) recognize that collaborating with peers is beneficial for improving 

speaking skills. These findings highlight the importance of peer interaction in language 

learning. 

STRONGLYDISAG
REE

DISAGREE NEUTRAL AGREE
DSTRONGLY

AGREE

1سلسلة   8% 20% 20% 42% 10%

2سلسلة   

8% 

20% 20% 

42% 

10% 
0 0 0 0 0 0%

10%

20%

30%

40%

50%

60%

Task-Based Activities for Oral Communication 

 

 2سلسلة  1سلسلة 

5% 20% 20% 42% 0 0 

12 

0 0 0 0%

200%

400%

600%

800%

1000%

1200%

1400%

STRONGLY
DISAGREE

DISAGREE NEUTRAL AGREE STRONGLY 10%

Collaboration with Classmates 

 

 2سلسلة  1سلسلة 

528



 5202 حزيران ( 1)( المجلد  410لعدد )ا                                                    مجلة ديالى للبحوث الانسانية    

 

    Email: djhr@uodiyala.edu.iq                                       Tel.Mob:  07711322852 

 

Overall Summary 

The findings suggest that students generally value speaking practice, group activities, and 

collaboration as essential elements in enhancing oral communication skills. However, 

challenges such as confidence issues, the structuring of speaking practice, and the integration 

of technology remain areas for further improvement. Addressing these concerns can help 

create a more effective and engaging language-learning 

Discussion: 

The study's findings provide a comprehensive analysis of various factors influencing 

English-speaking proficiency, aligning with and expanding upon existing research. Below is 

a detailed examination of each aspect:  Speaking Mastery Level and Motivation ; The study 

highlights a strong correlation between speaking proficiency and learner motivation. Students 

possessing superior speaking proficiency have enhanced motivation, accompanied by 

diminished nervousness and elevated confidence.  This corresponds with Dörnyei's claim that 

desire serves as both a catalyst and an outcome of language acquisition.  The research 

underscores the need of ongoing evaluation and tailored feedback in maintaining student 

motivation.  Duration and Resources for Oral Practice A significant difficulty identified is 

the inadequate time and resources allocated for speaking practice.  In accordance with 

Richards' views, learners frequently lack organized chances for spoken communication.  The 

research emphasizes the importance of institutional assistance, including access to language 

laboratories and conversation groups, to effectively improve speaking abilities.   Oral 

Exercises The research indicates that interactive speaking exercises, such as role-plays, 

debates, and storytelling, markedly enhance learners' confidence and fluency.  This 

corroborates Thornbury's viewpoint on the effectiveness of such exercises.  The study 

highlights a student preference for activities that facilitate personal expression, emphasizing 

the importance of student-centered learning methodologies.  Barriers to Student 

Communication 

 Psychological impediments, including the fear of errors and diminished self-esteem, are 

recognized as substantial hindrances to fluent English communication.  This corresponds 

with the findings of Horwitz et al. about the influence of affective elements in language 

acquisition.  The research indicates that organized practice, encouraging surroundings, and 

affirmative feedback can alleviate these obstacles. Group Oral Presentations Group 

presentations are recognized as effective in enhancing speaking skills by fostering 

collaboration and reducing anxiety. This corroborates Brooks and Wilson's findings that such 

activities promote peer support and knowledge sharing. Allowing students to choose their 

topics further increases engagement and the meaningfulness of the activity. Technology and 

Speaking Skills The study highlights the significant role of technology in improving 

speaking skills. Consistent with Chapelle's research, the use of digital tools like language 

learning apps and video conferencing facilitates speaking practice. Students engaging with 

technology report increased confidence and fluency.  Task-Based Activities 

Task-Based Language Teaching (TBLT) is affirmed as an effective approach for developing 

speaking skills. The study aligns with Ellis's work, demonstrating that tasks such as problem-

solving and simulations enable meaningful language use, encouraging active participation 

and reducing assessment pressure.  Collaboration with Classmates Collaborative learning is 

identified as a key factor in improving speaking skills. The study supports Norman's findings 

that peer collaboration enhances confidence, provides constructive feedback, and fosters a 

supportive community, benefiting students with speaking anxiety.  
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Support of Current Research This study adds empirical data on the interaction among 

motivation, speaking activities, psychological barriers, and technology, so supporting studies 

on language acquisition. It provides useful advice for teachers trying to create successful 

presentations since it suggests that structured practice, peer interaction, and technology 

integration can greatly improve speaking competency. 

5.Concluion  

According to the studies, Task-Based Language Teaching (TBLT) combined with technology 

significantly increases oral communication skills of students.  TBLT puts students in real-

world, authentic activities that promote active participation and major language application, 

so improving fluency and confidence.  Technology's integration presents interactive 

platforms and instantaneous feedback, so creating an immersive learning environment that 

supports students to track their development and enable self-directed learning.  This 

combination produces more drive, less anxiety, and more inclination to interact in the target 

language.  Teachers have to design projects that effortlessly incorporate digital tools so that 

pedagogical approaches and technical resources work together to maximize these benefits 

and enhance language learning outcomes.  Future studies should look at the long-term 

advantages of this method and its application across many linguistic and cultural settings to 

improve best practices in language education.  
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NXXNA NP 1 

1 = Strongly Disagree | 2 = Disagree | 3 = Neutral | 4 = Agree | 5 = Strongly Agree 

No. Statement 1 2 3 4 5 

1 I am eager to communicate fluently and clearly in English. ☐ ☐ ☐ ☐ ☐ 

2 
The time allocated for oral communication practice in English classes is 

sufficient. 
☐ ☐ ☐ ☐ ☐ 

3 I regularly use English when interacting with my classmates during class. ☐ ☐ ☐ ☐ ☐ 

4 I avoid speaking in English because I lack confidence. (Reverse-scored) ☐ ☐ ☐ ☐ ☐ 

5 
Group oral presentations motivate me to practice and improve my speaking 

skills. 
☐ ☐ ☐ ☐ ☐ 

6 
Technology (e.g., interactive apps, videos, digital tools) supports my 

development of oral communication skills. 
☐ ☐ ☐ ☐ ☐ 

7 
Task-based activities such as role-plays, simulations, and real-life tasks 

effectively improve my speaking abilities. 
☐ ☐ ☐ ☐ ☐ 

8 
Collaborating with classmates enhances my oral communication practice 

and development. 
☐ ☐ ☐ ☐ ☐ 
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