
 

  

 

 

 
 

    Email: djhr@uodiyala.edu.iq                                             Tel.Mob:  07711322852 

 

 ى ــــــــــــلة ديالـــمج     
 انيةـــــــوث الإنســـــللبح     

                 

Website: djhr.uodiyala.edu.iq 

 

 

 

Diyala Journal    
for Human Research 

 Website: 

djhr.uodiyala.edu.iq 

 

p ISSN: 2663-7405 
e ISSN: 2789-6838 

 

2026اذار  (  2)( الوجلد 107العدد )                        هجلة ديالى للبحىث الانسانية                   

 

  

  الحد هن قلق التحدث في فصىل اللغة الإنجليزية كلغة أجنبية في العراق هن خلال لعب الأدوار التعاوني القائن على الوهام

Reducing Speaking Anxiety in Iraqi EFL Classrooms through Collaborative Task-Based 

Role-Play 

A.M. Mohammad Yaseen Ahmed 
Diyala Governorate / Diyala Education Directorate / Iraq 

 

Email: 
modernstore766@gmail.com     

Published:  1- 3-2026 

Keywords:     Speaking anxiety, 
Iraqi EFL, collaborative learning, 
role-play, task-based language 
teaching, affective filter, 
classroom intervention   

 

 

Abstract 

 هزِ يمانح وطىل يفرىح تًىجة ذشخُض 

CC BY 4.0 

(http://creativecommons.org/licenses/by/4.0/) 

The paper is a quasi-experimental study that examines the 

impact of Collaborative Task-Based Role-Play (CTBRP) on 

the alleviation of speaking anxiety in Iraqi EFL preparatory 

students. Based on the Affective Filter Hypothesis by Krashen, 

the sociocultural theory by Vygotsky, and the principles of 

Task-Based Language Teaching, the intervention 

incorporates the collaborative learning, task-based teaching, 

and role-play learning to provide psychologically safe 

speaking practice opportunities.  The participants included 60 

female students of Gamal Abdel Nasser Preparatory School in 

the District of Yathrib and randomly matched to the 

experimental (n=30) and control (n=30) groups. The 

experimental group was given the CTBRP teaching advice 

and the control group conventional teaching. The participants 

were assessed on a 15-item questionnaire, which was based on 

the Foreign Language Classroom Anxiety Scale (FLCAS) and 

was administered to access the data before and after the eight-

week intervention. The outcomes indicated statistically 

significant group differences with the experimental group 

showing significantly less anxiety levels (M=50.56, SD=7.56) 

than the control group (M=37.50, SD=8.63), t (58),= 6.709, 

p<0.05. The within group analysis revealed that the level of 

anxiety in the experimental group has greatly been reduced, 

before the questionnaire (M=29.83, SD=16.32) and after the 

questionnaire (M=50.56, SD=13.46), t (29) = 6.417, p< 0.05.  

These results are very strong evidence that CTBRP can be 

used to reduce the levels of speaking anxiety by developing 

peer support, shifting the focus on the meaning rather than 

the form, and getting psychological distance through role-

play. The research provides a useful and replicable model to 

overcome the affective barrier in Iraqi EFL classrooms and 

other settings. 
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 الملخص
ذُطهك انذساعح يٍ فشضُح انحاجض انىجذاٍَ نكشاشٍ، وَظشَح فُجىذغكٍ الاجرًاعُح انصمافُح، ويثادئ ذعهُى انهغح انمائى 

هاو، حُس َذيج انرذخم انًمرشح تٍُ انرعهى انرعاوٍَ، وانرعهُى انمائى عهً انًهاو، وأَشطح نعة الأدواس تهذف خهك عهً انً

طانثح يٍ إعذادَح جًال عثذ انُاطش فٍ لضاء َصشب، ذى ذىصَعهٍ  06فشص ذحذز آيُح َفغُاً. ذأنفد عُُح انذساعح يٍ 

ً إنً يجًىعرٍُ: ذجشَثُح ) =عذد(. ذهمد انًجًىعح انرجشَثُح ذعهًُاخ لائًح عهً نعة 06ح )=عذد( وضاتط06عشىائُا

الأدواس انمائى عهً انًهاو انرعاوَُح، تًُُا اذثعد انًجًىعح انضاتطح طشق انرذسَظ انرمهُذَح. ذى جًع انثُاَاخ تاعرخذاو 

لثم وتعذ انرذخم انزٌ فمشج، يمرثغح يٍ يمُاط لهك انهغح الأجُثُح فٍ انظف انذساعٍ، وطثمد  51اعرثاَح يكىَح يٍ 

اعرًش شًاَُح أعاتُع. أظهشخ انُائج فشولاً راخ دلانح إحظائُح تٍُ انًجًىعرٍُ، حُس أتذخ انًجًىعح انرجشَثُح يغرىَاخ 

( يماسَح تانًجًىعح انضاتطح )يرىعظ 6.10، اَحشاف يعُاسٌ=16.10لهك ألم تشكم جىهشٌ )يرىعظ حغاتٍ=

كًا أظهش انرحهُم داخم   .p<0.05، يغرىي دلانح t(58)=6.709تمًُح (،3.00، اَحشاف يعُاسٌ=06.16حغاتٍ=

ً كثُشاً فٍ انمهك نذي انًجًىعح انرجشَثُح يٍ انرطثُك انمثهٍ نلاعرثاَح )يرىعظ  انًجًىعح انىاحذج اَخفاضا

 (،50.30، اَحشاف يعُاسٌ=16.10( إنً انرطثُك انثعذٌ )يرىعظ حغاتٍ=50.03، اَحشاف يعُاسٌ=38.30حغاتٍ=

ذمذو هزِ انُرائج دنُلاً لىَاً عهً أٌ نعة الأدواس انمائى عهً انًهاو انرعاوَُح   .p<0.05، يغرىي دلانح t(29)=6.417تمًُح

َخفض لهك انرحذز تفعانُح يٍ خلال ذعضَض دعى الألشاٌ، وذحىَم انرشكُض يٍ انشكم إنً انًعًُ، وذىفُش يغافح َفغُح 

ً ولاتلاً نهركشاس نًعانجح انعىائك انىجذاَُح فٍ طفىف ذعهُى انهغح الإَجهُضَح عثش ذثٍُ الأدواس. ذمذو انذساعح إط اساً عًهُا

 .كهغح أجُثُح فٍ انعشاق وانغُالاخ انًًاشهح

Introduction 

The development of viable English language skills is becoming more prominent 

in the modern globalizing context, and communicative competence is becoming 

one of the key issues of the educational agendas of the Middle East and North 

Africa (MENA) region. Even though governments actively promote English 

language education, students in such settings as Iraq tend to have difficulties 

transferring their linguistic information into the fluent verbal communication 

(Alwehebi and Abdullah, (2025). This weakness is often not explained by a 

cognitive, but an affective, phenomenon, the Foreign Language Speaking 

Anxiety (FLSA). According to Horwitz et al. (1986, p. 125), FLSA can be 

defined as a unique set of self-perceptions and beliefs, feeling and behaviors in 

classroom language learning based on the peculiarities of language learning 

process.  In high-context and collectivist cultures, such anxiety is commonly 

amplified by the fear of social evaluation, the loss of face, and the fear of being 

continuously compared with others, which results in silence, avoiding behavior, 

and the absence of oral practice (Shamail et al., 2025). The EFL classroom 

setting in Iraq offers the environment that is highly favourable to speaking 

anxiety. The features are large class sizes, insufficient learning materials, a 

classical emphasis on receptive skills, including grammar and written tests 

vocabulary (Alnefaie, 2024). 

Therefore, most of the present instructional tasks do not provide learners with 

the psychological safety that is necessary in making their oral communication 

spontaneous and meaningful. Passive learning, individual grammar exercises, 

and teacher-centered corrective practices, which are the major characteristic 

features of the current pedagogical paradigm, contribute to the development of 

an anxiety-inducing environment unintentionally, particularly with regard to 
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Fear of Negative Evaluation (FNE) (Yaseen, 2021). The affective filter is high 

due to the focus on accuracy and formal evaluation where the fear of errors or 

being mocked inhibits oral production and real-life interaction, which is a self-

perpetuating process that prevents language growth. 

This paper suggests and discusses a proposed educational intervention which is 

Collaborative Task-Based Role-Play (CTBRP) to overcome these challenges. 

CTBRP combines the concepts of Task-Based Language Teaching (TBLT) and 

group learning in a role playing format. TBLT helps to shift the attention of 

learners to task achievement instead of worrying about mistakes, when it is an 

important priority (Skehan et al., 2016). Peer support through the collaborative 

aspect assists in reducing the affective filter (Krashen, 1985), and role-play 

allows simulating realistic and meaningful communicative scenarios without 

feeling the stress of having to interact in real life. Although communicative 

approaches have received a lot of theoretical support, little has been done to 

support them practically in the Iraqi education system where there are large 

classes and centralized and high-stakes testing have not been empirically 

validated. 

This paper sets out to address this gap by attempting to find out whether 

CTBRP can be an effective, contextually viable, pedagogical approach to 

significantly de-anxiety speaking anxiety levels among EFL undergraduates in 

Iraq. The study has great theoretical, practical, and social implications. To EFL 

teachers and curriculum developers, it proposes a method that can be tested and 

reproduced and focused on psychological safety and peer work instead of 

competition. The presence of decreased Fear of Negative Evaluation (FNE) and 

Communication Anxiety (CA) may be used as evidence in training programs 

related to teachers and the emphasis should be put on positive classroom 

relationships and collaborative learning. In the case of the students, reduced 

speaking anxiety may result in high levels of confidence and communicative 

competence that directly increases their future chances in Iraqi employment 

environment that is largely globalized with English speaking being a prized 

quality. Finally, the study indicates that the effectiveness of using English 

language education in Iraq can be improved through the introduction of 

affective-focused pedagogical interventions such as CTBRP. 

Research Objectives 

1. To explore the efficiency of Collaborative Task-Based Role-Play (CTBRP) 

as a teaching method in alleviating self-reported speaking anxiety to Iraqi 

learners of English as a Foreign Language at the university level. 

2. Explore whether there is any significant difference between the experimental 

group's perspectives in the pre and post-questionnaire. 

Research Hypothesis 
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This study will use the following research questions;  

1. There are no significant difference between the mean scores of the 

experimental group who taught by using collaborative task-based role-play and 

that of the control group who taught by using conventional method in the post 

questionnaire. 

2.There is no statistically significant difference in the mean scores of the 

experimental group in the pre and post-questionnaire. 

2. Literature Review 

2.1 Theoretical Foundations of Foreign Language Speaking Anxiety 

Foreign language anxiety has been conceptualised as a situation-specific 

anxiety arising from the uniqueness of the language learning process (Horwitz 

et al., 1986). Horwitz and colleagues identified three interrelated components of 

foreign language classroom anxiety: communication apprehension, fear of 

negative evaluation, and test anxiety. Communication apprehension refers to the 

fear or anxiety associated with real or anticipated communication with others; 

fear of negative evaluation involves apprehension about others' evaluations, 

avoidance of evaluative situations, and the expectation that others would 

evaluate oneself negatively; and test anxiety pertains to a type of performance 

anxiety stemming from a fear of failure (Horwitz et al., 1986). Later studies 

have validated that the ability to speak is always highest in terms of anxiety in 

language learners since oral production requires real-time processing and 

exposes the learner to instant social critique (Al-Araji, 2026; Hedayati et al., 

2025). 

The outcomes of anxiety when speaking are immense and complex. 

Physiologically, nervous learners report that they have increased heart rate, 

sweat, and are filled with panic (MacIntyre and Gardner, 1991, as cited in Al-

Aarji, 2026). Anxiety, cognitively, absorbs processing resources otherwise 

available to language production, which in turn is a vicious cycle with anxious 

learners working poorly, which in turn proves their negative expectations 

(MacIntyre and Gardner, 1991). Anxious learners can act in a behavioural way 

by avoiding an opportunity to speak, staying quiet or withdrawing themselves 

in classroom, which limits their practice and skill acquisition (Horwitz et al., 

1986). These are especially evident in the educational settings where formal 

evaluation of oral performance is conducted and where students feel that they 

are under constant scrutiny by their teachers and classmates.  

The affective filter hypothesis proposed by Krashen is a complementary 

theoretical approach to the context of anxiety as a hindrance to the language 

acquisition process (Krashen, 1982, as cited in Ulpa et al., 2025; Ayu et al., 

2026). This hypothesis states that affective variables such as anxiety, 

motivation and self-confidence create some mental block through which 
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comprehensible input cannot pass to the language acquisition machine. Having 

a high affective filter, a learner might acquire the input in an intellectual sense 

and still learn nothing at all; having a low affective filter, the input is allowed to 

flow freely to the processes of acquisition (Krashen, 1982). According to this 

framework, it is not just about the comfort of learners but an inherent need to 

develop language that the state of anxiety needs to be brought down (Ulpa et 

al., 2025; Ayu et al., 2026). 

2.1.1 Speaking Anxiety in the Iraqi EFL Context 

Studies done in Iraqi EFL classrooms have shown the tendencies of speaking 

anxiety that both include general aspects of acquiring a foreign language and 

situation-specific characteristics. In a recent research study conducted by Al-

Araji (2026) on classroom practices to help in eliminating speaking anxiety 

among 120 Iraqi EFL students, the study results revealed that the students were 

significantly anxious before the intervention, and the female group reported 

greater anxiety than their male counterparts. The research found out that anxiety 

was reflected in less fluency, hesitancy in oral production, and avoiding 

speaking tasks, which are similar to patterns in other situations (Al-Araji, 

2026). 

More qualitative investigation by Al-Tameemi (2023) considered talking 

anxiety among Iraqi medical undergraduates and found it was a complicated 

cluster of reasons. The study determined anxiety related to fear of negative 

judgement, fear of mistakes, vocabulary knowledge, unfamiliarity, poor time 

management, poor confidence, and classroom setting as high-ranking 

contributors to anxiety among 15 students and five teachers in semi-structured 

interviews. The fear of being criticized by peers and instructors, students stated 

that it was especially high, and had to avoid engaging in speaking activities 

even when they had the necessary language knowledge (Al-Tameemi, 2023). 

Academic implications were not limited to the immediate classroom 

performance as impacted students in their overall interest in the learning of the 

English language and their self-assurance in utilizing English language in their 

career lives. 

The Iraqi pedagogical environment is also characterized by certain issues that 

can increase speaking anxiety. Conventional pedagogical practices have also 

focused on grammar-translation techniques, instructor-centred teaching, and 

rote learning with minimal consideration over communicative competence (Al-

Tameemi, 2023). Al-Salim et al. (2024) noted that Iraqi EFL classrooms have 

long been relatively focused on accuracy, rather than fluency, which have led to 

the establishment of a classroom atmosphere in which the learners are subjected 

to the process of their mistakes being publicly corrected and to learners 

developing an extreme level of self-consciousness concerning their oral 
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production. Moreover, the lack of exposure to real English is restricted to the 

classroom, which restricts the opportunities to talk, the opportunities to talk are 

mostly restricted to the formal classroom environment, where the performance 

is viewed as a high stakes situation (Al-Tameemi, 2023). 

2.1.2 The Collaborative Learning as an Anxiety-Reducing Process. 

Theoretical potential of collateral learning based on the sociocultural theory of 

Vygotsky can also be applied to speaking anxiety (Vygotsky, 1978, as cited in 

Ulpa et al., 2025; Ayu et al., 2026). The Zone of Proximal Development by 

Vygotsky is a concept according to which learning takes place in the interaction 

with other capable people that can give scaffolding in the developmental zone 

of a learner. In cooperative learning, this scaffolding may be offered by peers in 

a way that minimizes the psychological dangers of teacher-centered instruction. 

The evaluative pressure will be shared and the social distance among 

participants will probably decrease when they are placed in small groups, which 

may diminish the affective filter (Ulpa et al., 2025; Ayu et al., 2026). 

The anxiety alleviating nature of collaborative learning has been validated in a 

number of EFL settings. Ulpa et al. (2025) enquired the teachers about the 

perceptions of strategies that they use to build the speaking confidence in the 

classroom setting in an Indonesian English school and discovered that 

collaborative learning, specifically the discussion in small groups, was 

repeatedly reported as effective in creating the willingness to engage with 

others and take risks in communication. In this study, teachers mentioned that 

peer-based settings were associated with the feeling of psychological safety, 

which enabled students to feel free to experiment with language without being 

afraid of being publicly embarrassed (Ulpa et al., 2025). In the same way Ayu 

et al. (2026) tested the instruction of speaking by using peer support in an 

Indonesian university and discovered that peer tutoring, cooperative learning, 

and peer feedback had a positive impact on making the students active, 

lowering anxiety, and building learner autonomy. Students said that peer 

learning made them feel more confident and encouraged and comfortable 

sharing ideas in English (Ayu et al., 2026). 

These results correspond to the general theoretical insights into the concept of 

social support as a stressor buffer (Ayu et al., 2026). The social threat of 

speaking reduces when the learners view their fellow learners as friends and not 

judges. Another way that collaborative structures normalise the error-making 

process is by observing that learners can see the peers who experience 

difficulties with the same issue and help each other. Such normalisation could 

be especially relevant in such contexts as Iraq, where the fear of mistakes has 

been determined to be one of the main causes of speaking anxiety (Al-

Tameemi, 2023). 

313

mailto:djhr@uodiyala.edu.iq


 6202 اذار ( 2)( الوجلد  710لعدد )ا                                               هجلة ديالى للبحىث الانسانية          

 

    Email: djhr@uodiyala.edu.iq                                       Tel.Mob:  07711322852 

 

2.1.3 Task-Based Language Teaching and Speaking Anxiety 

Task-Based Language Teaching (TBLT) is a teaching methodology that puts 

more emphasis on the meaning of communication rather than language 

structure, and that involves the students in the practice of activities that are 

associated with real-world language application (Ellis, 2003; Nunan, 2004, as 

cited in Zulianingrum, 2025; Nst et al., 2025). The theoretical arguments that 

support the potential of TBLT to decrease anxiety focus on meaning instead of 

form, task-oriented completion instead of grammatical correctness, and 

provision of chances to practice language in the real world (Zulianingrum, 

2025; Nst et al., 2025). 

The studies conducted on the impact of TBLT on speaking anxiety have shown 

encouraging findings. A research study by Nst et al. (2025) that rates the usage 

of TBLT and Communicative Language Teaching methods with elementary 

students concluded that the task-based activities demonstrated high efficacy in 

enhancing the confidence of students, their fluency, and their engagement. 

Students with some of the challenges such as anxiety in speaking, poor 

participation, and disruptive behaviour developed gradually overcoming these 

problems due to interactive and instruction based on tasks. At the end of the 

experiment, the majority of students showed the skills of the introduction and 

description of themselves fluently, which indicates that the task-based strategies 

can be used in systematically decreasing the anxiety effects and developing 

communicative competence (Nst et al., 2025). 

The processes by which TBLT can alleviate anxiety are numerous. First, 

encouraging learners to use linguistic form to signify task accomplishment and 

pay their attention to it, TBLT lessens the intellectual load applied to the 

accuracy-monitoring process, which might allow them to focus the processing 

resources on productive language production (Nst et al., 2025). Second, shared 

responsibility of the performance process because of the collaborative nature of 

many tasks, lowers the individual responsibility and the performance pressure 

that are associated with it (Nst et al., 2025). Third, tasks can intrinsically 

motivate by being related to the real-life uses, which may supersede the 

extrinsic evaluative demands that defines conventional language teaching 

(Zulianingrum, 2025). 

A study of Structured Academic Controversy, a particular type of task-based 

collaborative learning by Hedayati et al. (2025) has identified that it was 

especially effective in alleviating foreign language speaking anxiety among 

Iranian EFL students. The researchers explained this effect by the overall level 

of cooperation of the tasks, where the focus on the individual performance 

shifted on the level of collaboration in the groups. The pressures of producing 

language individually were less when students collaborated to figure out 
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controversial issues in different perspectives, and this aspect formed a less 

intimidating and friendlier environment to communicate (Hedayati et al., 2025). 

This is an indication that the task designs that demand authentic cooperation 

and mutual performance could be especially efficient in the anxiety reduction. 

2.14 Role Playing in Task-Based Frameworks. 

Role-play activities can be viewed as a particular exemplar of task-based 

principles which can prove especially effective in the context of solving the 

problem of speaking anxiety. Role-plays involve learners taking up imaginary 

roles and simulated communicative situations and establish some psychological 

distance between the performer and the learner (Zulianingrum, 2025; 

Smelianska et al., 2024). The risk to identity and self-concept of oral production 

may therefore be minimized when learners use a character as opposed to using 

themselves, which may diminish affective stakes of oral production. 

The body of empirical research on the usefulness of role-play in the reduction 

of anxiety and in the acquisition of speaking competence is enormous. 

Zulianingrum (2025) explored the use of role-play activities in a TBLT system 

and established that role-play activities were an effective method to develop 

vocabulary in the learners, enhance their pronunciation and fluency, and 

alleviate anxiety. It is important to note that 90 percent of the respondents said 

that they felt more confident about their language skills after role-playing. It 

was reported that the learners have at least come across 71 new lexical terms 

and applied 20 phrases to real-life communication, which indicates that role-

play can deal with the affective barrier and linguistic development 

simultaneously (Zulianingrum, 2025). The aspect of communication at the 

expense of grammatical accuracy in role-play exercises seems to free the 

learners of perfectionism that is described as the hallmark of the anxious 

performance. 

Smelianska et al. (2024) made feasible suggestions on how to introduce role-

play to alleviate anxiety levels in EFL university environments. Their review 

implied that the strategic implementation is necessary to reduce anxiety: 

making the choice of interesting topics that are relevant to the student 

experience makes them even more motivated; giving students role cards with 

specific goals and pre-task briefs on vocabulary and grammar helps lessen the 

performance anxiety; enabling small group discussion before role-playing 

creates a safe space of practice; and the consistent inclusion of the role-play in 

the curriculum brings benefits to the continuous development of speaking 

fluency (Smelianska et al., 2024). These suggestions underline that the aspect of 

role-play in reducing anxiety is a carefully constructed pedagogical area, and 

not just a simple selection of activities. 
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The findings of Moosa et al. (2025) were also similar, as role-play tasks 

increased fluency and confidence among ESL learners, and the group 

preparation stages were especially significant to create learner disarmament. 

The spontaneous requirements of speaking were alleviated when the learners 

were able to rehearse and plan together before the performance, and learners 

felt more confident about the real performance (Moosa et al., 2025). The 

significance of considering role-play as a process, i.e., preparation, 

performance, and reflection, and not a high-stakes event is highlighted in this 

finding. 

2.1.5 Iraqi Context: Collaborative and Role Play Intervention Evidence. 

Going back to the Iraqi scenario, new findings indicate the relevance of 

collaborative and role-play techniques in the context of alleviation of speaking 

anxiety. The quasi-experimental study by al-Araji (2026) directly examined the 

efficacy of classroom interventions such as small group work and role-play to 

120 Iraqi EFL students. The experimental group, in which these interventions 

were done, showed that there was a 38 percent decrease in speaking anxiety and 

also oral performance, especially fluency, accuracy, and confidence, was 

significantly better than the control group. The research will be a direct 

empirical evidence of the usefulness of collaborative and role-play strategies in 

the specific context of the Iraqi classroom (Al-Araji, 2026). 

It was also concluded that the gender did not have a significant influence on the 

results, although initially the female students had more anxiety levels. This 

result indicates that collaborative role-play interventions could be equally 

efficient in both genders in the Iraqi setting regardless of the cultural aspects 

that could have different effects on male and female students participating in 

the classroom (Al-Araji, 2026). The paper has highlighted the relevance of 

involving interactive and supportive teaching methods in Iraqi EFL classrooms 

and suggested gender-sensitive pedagogy as a measure of effective language 

teaching. 

Almasoudi and Sarkhosh (2025) explored alternative sources of reduction of 

anxiety among Iraqi EFL learners, mindfulness and relaxation techniques. 

Though they did not concentrate on collaborative role-play, their results that 

integrated the methods produced better results than using the single ones 

implies that interventions that are multifaceted could be the most effective 

(Almasoudi and Sarkhosh, 2025). It has implications on collaborative role-play 

implementation, which implies that use of role-play together with other anxiety-

reducing techniques like pre-task preparation, positive feedback and relaxation 

physical exercises could be beneficial. 

Al-Salim et al. (2024) investigated the interconnection between the stress 

coping strategies, foreign language anxiety, and language achievement among 
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Iraqi EFL students. The fact that they found their hypothesis that coping 

strategies related to tasks were negatively associated with anxiety and positively 

related to language achievement, has a direct implication on collaborative role-

play interventions. Task-oriented coping is a form of directly solving a problem 

and taking action in order to solve it. Collaborative role-play may be theorised 

as the practice of offering the learners the possibility to rehearse task-focused 

coping within the supportive setting and develop both language and 

compensatory coping strategies (Al-Salim et al., 2024). 

3.0 Methodology 

3.1 Experimental Design 

Experimental design is a traditional method of carrying out a quantitative 

research or testing an idea (or practice or procedure) to define whether it affects 

an outcome or dependent variable (Creswell, 2012, p.294). 

Table (1) 

The Experimental Design of the Study 
Groups Independent variable Posttest 

Experimental 

group 

Collaborative Task-Based Role-Play Posttest 

Control group communicative method Posttest 

 

3.2 Population and Sample of the Study 

Population can be defined as all individuals or interesting units, so it is difficult to have 

available data for all individuals in population (Hanlon and Larget, 2011). The population of 

the current study consists of EFL Iraqi preparatory students of a fourth preparatory school 

students for girls in Yathrib District, Salah Al-Deen. The total number of the fourth class 

students’ population is (287) girls divided into five preparatory schools in center of Yathrib 

District as explain in table (2). 

Table (2) 

The Population 

No. Preparatory School Number 

1. Bahli Preparatory School for Girls 56 

2. Yathrib Preparatory School for Girls 42 

3. Zenobia Preparatory School 48 

4. Al-Albab preparatory school 61 

 Gamal Abdel Nasser Preparatory School for Girls 80 

            Total 287 

 

Sample refers to the part of the target population that the researchers are planning to 

check in an effort to generalize target population. Ideally, a survey will be chosen to 

represent the entire population (Creswell, 2012). 

The entire population of the current study will be made up of eighty students of Gamal Abdel 

Nasser Preparatory School of Girls in Yathrib District, Salah Al-Deen, in the academic year 
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of 2023-2024. The students will be divided into three parts (A, B and C). The experimental 

and control groups will consist of seventy-five randomly chosen sections that are denoted as 

(A) and (B) respectively. Section (A) is made up of thirty-seven students whereas section (B) 

is made up of thirty eight students. Section (A) and section (B) have seven and eight students 

respectively that are excluded. The pilot study will be done on fifteen of those students. 

Therefore, section (A) has been chosen as a place where thirty students have been selected as 

an experimental group and section (B) as a place where thirty students have been selected as 

a control group. Thus, the number of the involved sample is sixty which is a representation of 

80.00 percent of the original population as indicated in table (3). 

Table (3) 

The Population and Sample of the Study 

Groups No. of Population 
No. of Pilot 

Students 

No. of Sample 

Students 

Experimental 42 12 30 

Control 38 8 30 

Total 80 20 60 

 

3.3 Instrument of the Study 

The instrument used for data collection was a structured questionnaire designed to 

measure students' speaking anxiety levels and their perceptions of collaborative task-based 

role-play activities. The questionnaire consists of three sections, each targeting a specific 

dimension of the learning experience, with a total of 15 items. 

The first section (Items 1-5) focuses on Feelings About Speaking English (Before 

Role-Play Activities) , measuring students' communication apprehension, fear of negative 

evaluation, and general anxiety related to speaking tasks. The second section (Items 6-10) 

addresses students' Experience with Collaborative Task-Based Role-Play, assessing the 

impact of group work, task-based learning, and role-play scenarios on their anxiety levels. 

The third section (Items 11-15) analyses Feelings About Speaking English (After Role-Play 

Activities), and the analysis of the willingness to communicate and error tolerance, as well as 

the general perceived effectiveness of the intervention. 

The questionnaire questions were based on the reliable sources on language learning 

anxiety studies. Section A and C, the preparation of which was based on the Foreign 

Language Classroom Anxiety Scale (FLCAS) created by Horwitz, Horwitz, and Cope 

(1986), are the most validated scales to measure language anxiety. These items were then 

altered according to the approach of Yaikhong and Usaha (2012) and tailored to being 

speaking anxiety-specific and in accordance with the Iraqi EFL classroom situation. The 

objects in Section B were guided by classroom intervention studies by Al-Araji (2026) and 

collaborative learning principles that had been developed in the literature (Oxford, 1999; 

Thornbury, 2005). 

A five-point Likert scale was used for all items, with responses ranging from (5) 

"Strongly Agree" to (4) "Agree" to (3) "Neutral" to (2) "Disagree" to (1) "Strongly 

Disagree." This scaling allows for precise measurement of the degree of anxiety and 

perceptions, facilitating statistical analysis of the intervention's effectiveness. 

3.5 Validity of the Achievement Posttest 
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Messick (1989, p.11) defines “validity as an incorporated evaluative judgment of the 

degree to which experimental evidence and theoretical argument assist the adequacy and 

suitability of inferences and actions based on scores of the test.” 

 3.5.1 Face Validity  
Face validity can be described as the level to which a test appears correct and measures the 

knowledge and skills that it purports to measure (Mousavi, 2009). Validity, therefore, is an 

extent to which the questionnaire is actually measuring what it is supposed to be measuring. 

3.6 Reliability of the Questionnaire Items 
Ravitch (2007, p.70) defines reliability as a test consistency measure. An individual who had 

gone through two versions of the same test on two occasions on different days should have 

scored the same in the two tests e.g. The reliability of the questionnaire is measured using 

Alpha- Cronbach formula. It is determined that the coefficient is (0.93) which means that the 

items of the questionnaire are homogeneous. 

4.0 Finding of the study 

4.1 Results Related to the First Hypothesis 

Comparison of the Mean Scores of the Experimental Group and that of the Control Group in 

the Post Questionnaire. 

       All the mean scores are derived in order to determine whether there exists any significant 

difference between the mean score of the experimental group and that of the control group in 

the post questionnaire. The mean scores of the experimental groups are 50.56 and, the control 

group is 37.50 as per statistics. Applying t-test formula of two independent the calculated t-

value is determined as 6.709 whereas the tabulated t-value is determined as 2.00 at the level 

of significance (0.05) and the degree of freedom 58. This indicates that there is large 

difference between the two groups and favoring the experimental group. The initial 

hypothesis according to which there is no significant difference between the mean scores, 

between the experimental and control group, in the post questionnaire is therefore rejected as 

indicated in table (12). 

Table (12) 

Means, Standard Deviation, and t-Values of the Two Groups in Post Questionnaire 

Groups 
No. of 

students 
Mean SD. T-Value DF 

Level of 

Significance 

EG. 30 50.56 7.56 Calculated Tabulated 
58 0.05 

CG. 30 37.50 8.63 6.709 2.00 

 

4.2 Results Related to the Second Hypothesis 

Comparison of Pre- Experimental Group and the Post-Questionnaire. 

It is established that mean score of difference between performance of the students in 

experimental group in post questionnaire = 50.56 and standard deviation = 13.46. Compared 

to that of the pre-questionnaire which is 29.83 with standard deviation of 16.32. The t-value 

obtained is 6.417 which is greater than the tabulated t-value of 2.04 at (0.05) level of 

significance given the degrees of freedom (29). The results obtained reveal that the 

performance of the students in the experimental in the pre-questionnaire and the post-

questionnaire differ significantly in favour of the collaborative task based role-play as 

indicated in table (4.3). 

Table (4.3) 

The T-test Value of paired samples, the Experimental Group Performance in the Pre and 

Post-Questionnaire 
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Group 
No. of 

students 
Mean SD. T-Value DF 

Level of 

Significance 

Post-

questionnaire 
30 50.56 13.46 Calculated Tabulated 

29 0.05 
Pre-

questionnaire 
30 29.83 16.32 6.417 2.04 

4.3 Discussion of Results 

The primary objective of this study was to investigate the effectiveness of Collaborative 

Task-Based Role-Play (CTBRP) in reducing speaking anxiety among Iraqi EFL preparatory 

students. The interpretation of the data, which can be performed in the section above, led to 

two major findings that can directly answer the research hypotheses. The following section 

explains these findings in the context of the reviewed theoretical frameworks and empirical 

literature and reflects on the implications that they have on the case of the Iraqi EFL context. 

The initial hypothesis was that there would be no significant difference between the 

mean scores of experimental group that was taught with the help of CTBRP and the control 

group that was taught with the help of conventional methods on the post-intervention 

questionnaire. The findings provided in Table (12) strongly disprove this null hypothesis. 

The experimental population (M = 50.56, SD = 7.56) was significantly better than the control 

population (M = 37.50, SD = 8.63) and the t- value of 6.709 is significantly greater than the 

tabulated t-value of 2.00 (p < 0.05). Such statistically significant difference gives strong 

evidence that the CTBRP intervention was significantly more cutting-edge as compared to 

traditional instruction in reducing self-reported levels of speaking anxiety in students. 

This observation is well consistent with the theoretical premise of the intervention. The 

increased levels of anxiety expressed by the control group, subjected to traditional and 

teacher centred approaches, support the issues expressed in the literature review on the Iraqi 

EFL context. According to Al-Tameemi (2023) and Al-Salim et al. (2024), the traditional 

grammar-translation methods where the focus is on accuracy and the ability to correct the 

mistakes of the public tend to create the environment in the classroom favorable to high 

affective filters and dominant Fear of Negative Evaluation (FNE). The post-test scores in the 

control group are also higher to indicate that traditional teaching, which did not involve 

specific anxiety-reduction techniques, made minimal contributions to the removal of these 

affective barriers. 

First, collaborative component offered an important peer-support system. The 

psychological burden of performance was shared by working in small groups. Following the 

sociocultural theory proposed by Vygotsky (1978), peers worked as a scaffold, which 

provided a comfortable setting in which learners had the opportunity to rehearse and generate 

language within their Zone of Proximal Development in the absence of the fear of a formal 

evaluator. The observation is similar to that of Ayu et al. (2026) and Ulpa et al. (2025), who 

discovered that peer-based learning has a positive psychological effect and promotes risk-

taking. In the case of Iraqi students, in which the fear of being judged by peers is a major 

cause of anxiety (Al-Tameemi, 2023), the transition in a competitive, individualistic 

classroom to a collaborative one probably turned peers who are perceived as evaluators into 

allies, which reduced social threat and the affective filter (Krashen, 1982). 

Second, the Task-Based Language Teaching (TBLT) model shifted the main emphasis of 

the learners not on the linguistic form but on accomplishing the meaningful tasks. In 

accordance with the ideas expressed by Skehan et al., (2016) and Nst et al. (2025) this 

emphasis on communication over grammatical accuracy decreases the cognitive load related 
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to the continuous self-observation and the anxiety of error. Through performing tasks with a 

non-linguistic objective to achieve (e.g. booking a hotel, solving a problem), students could 

employ language as an instrument, which is less anxiety-inducing in nature than language as 

an object of study. This observation is in line with the studies conducted by Hedayati et al. 

(2025), which proved that task-focused and cooperative exercises can greatly decrease the 

levels of speaking anxiety by creating a less aggressive communication environment. 

Thirdly, role-play was used which provided a layer of critical psychological distance. 

Students could not identify their identity with their language performance because of taking a 

fictional character. This distance lessens the risk to the self-concept of the learner as 

Zulianingrum (2025) and Smelianska et al. (2024) have pointed out and makes the speaking 

process that is less personally threatening. An error committed by a customer in a role-play is 

not perceived in the same way that an error would be in a teacher-led, frontal reality drill. 

This process itself is a direct opposite to the FNE and perfectionism, which are the specifics 

of the speaking anxiety. 

The second hypothesis was the fact that the mean scores of the experimental group in the 

pre- and post-questionnaire would not have any statistically significant difference. This 

hypothesis is also strongly rejected as Table (4.3) illustrates. Mean score of the post-

questionnaire (M = 50.56, SD = 13.46) was much higher than the mean score of the pre-

questionnaire (M = 29.83, SD = 16.32) with a calculated t-value of 6.417 being higher than 

the tabulated value of 2.04 (p < 0.05). This result indicates that there is a significant within-

group decrease in the speaking anxiety after CTBRP intervention, which is more specific 

evidence of its effectiveness. 

The result of the dramatic reduction in anxiety between pre- and post-test in the 

experimental group can be explained by the fact that the CTBRP activities were living 

experience of the students during the intervention period. The first high (pre-test mean of 

29.83) level of anxiety is used as a baseline assurance of the ubiquitous speaking anxiety 

problem in this case in line with the results of Al-Araji (2026). The further important 

decrease means that the intervention was effective in the establishment of the so-called 

psychological safety and the so-called positive classroom dynamics that were demanded in 

the introduction. 

The findings prove that the assessment methods need to be re-assessed fundamentally by 

curriculum developers and policymakers. The worry of having high-stake, written tests is 

likely to continue the anxiety felt by students in the control group. In order to maximize the 

advantages of such strategies as CTBRP, the curricula have to incorporate continuous, 

formative, and low-stakes speaking evaluations that can appreciate communication and 

fluency as well as accuracy. This study will add to the emerging body of research (Al-Araji, 

2026; Almasoudi and Sarkhosh, 2025) that the consideration of the emotional well-being of 

learners is not an additional quality but a necessity of effective language teaching and 

learning in Iraq. The lessening of the speaking anxiety attained through CTBRP is a critical 

placebo of developing the self-assured and communicatively efficient English speakers 

necessary to Iraq taking part in the global society in the future. 

5.0 Conclusions 

The purpose of this study was to explore the effectiveness of Collaborative Task-Based 

Role-Play (CTBRP) as a pedagogical intervention to address such a widespread problem as 

speaking anxiety among Iraqi EFL preparatory learners. Basing itself on the theoretical 

frameworks of the Affective Filter Hypothesis presented by Krashen, the sociocultural theory 

offered by Vygotsky, and the concepts of the Task-Based Language Teaching, the study 
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aimed to fill a serious gap between the communicative purpose of teaching English and the 

anxiety-filled environment of most Iraq classrooms. This study contributes to the research in 

a number of ways. It offers empirical support of a contextually viable intervention that goes 

beyond theoretical advocacy to give a practical, repeatable structure of how teachers in Iraq 

and other EFL contexts can use. It highlights the paramount significance of focusing on the 

affective sphere during the process of language instruction and proves that learning 

preferences can have a significant effect on the emotional state of the learners and, therefore, 

on their readiness to communicate. Having shown the possibility of a major decrease in 

anxiety even in circumstances where there is a large classroom size and a test-driven culture, 

this study provides a promising and viable way of progress. Finally, through reducing the 

affective barriers to speaking, CTBRP can also assist in the creation of a generation of Iraqi 

learners who do not only become more proficient in English but also more empowered and 

confident to use the language in their academic and professional life in the future. 

5.1 Suggestions for Future Research 

It is suggested to develop this research and advance the knowledge levels of anxiety 

reduction within the context of the Iraqi EFL setting by the following recommendations: 

1. Longitudinal Studies on the Sustained Effects of CTBRP 

2. Investigating CTBRP Across Diverse Sample Populations (e.g., Gender, Educational 

Level, Region) 

3. Mixed-Methods and Qualitative Research on Learner Perceptions of CTBRP 

4. Examining the Impact of CTBRP on Specific Components of Speaking Anxiety (CA, 

FNE) 

5. Comparative Studies of CTBRP and Other Anxiety-Reduction Interventions 

6. Investigating the Relationship Between Reduced Anxiety and Improved Linguistic 

Outcomes 

7. Exploring the Integration of Technology with CTBRP 

References 

Al-Araji, A. H. J. (2026). Effective classroom strategies to reduce speaking anxiety: A 

gender-based study among Iraqi EFL students. Wasit Journal for Human Sciences, 

22(1). 

Al-Araji, A. H. J. (2026). Effective Classroom Strategies to Reduce Speaking Anxiety: A 

Gender-Based Study among Iraqi EFL Students. Wasit Journal for Human Sciences. 

Al-Hassan, A. (2018). [Title of work]. [Publisher, as this source is only cited in-text and not 

in the reference list, the full details cannot be provided]. 

Almasoudi, A. H. A., & Sarkhosh, M. (2025). Impact of using mindfulness and relaxation 

techniques on Iraqi EFL learners' anxiety and speaking proficiency. Journal of 

Language and Translation, 15(1), 207–218. 

Alnefaie, A. O. (2024). Navigating Foreign Language Anxiety in Saudi Classrooms: 

Examining Classroom Environment, Teacher Strategies, and Learner 

Perspectives (Doctoral dissertation, Old Dominion University). 

Al-Salim, Z. A. A., Rezvani, E., Salman, A. R., & Karimi, F. (2024). Interrelations of stress 

coping strategies, foreign language anxiety, and language achievement among Iraqi 

EFL students. Journal of Foreign Language Research, 12(51), 35–48. 

Al-Tameemi, N. S. N. (2023). Exploring aspects of EFL speaking anxiety from the 

perspectives of Iraqi medical undergraduates [Doctoral thesis, Universiti Utara 

Malaysia]. 

322

mailto:djhr@uodiyala.edu.iq


 6202 اذار ( 2)( الوجلد  710لعدد )ا                                               هجلة ديالى للبحىث الانسانية          

 

    Email: djhr@uodiyala.edu.iq                                       Tel.Mob:  07711322852 

 

Alwehebi, I., & Abdullah, K. (2025). The Effectiveness of Using Role-Play in Developing 

EFL Speaking Skills Among Saudi Preparatory Students. Theory & Practice in 

Language Studies (TPLS), 15(8). 

Ayu, D., Baa, S., & Jabu, B. (2026). Role of peer support in enhancing students' speaking 

skills at Universitas Pattimura. International Journal of Language, Education, and 

Literature. 

Creswell, J. W. (2012). Educational research: Planning, conducting, and evaluating 

quantitative and qualitative research (4th ed.). Pearson. 

El-Dali, H. M. (2020). [Title of work]. [Publisher, as this source is only cited in-text and not 

in the reference list, the full details cannot be provided]. 

Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press. 

Hanlon, B., & Larget, B. (2011). Power and sample size determination. Power, 1, 31. 

Hedayati, F., Morady Moghaddam, M., & Mirfendereski, Y. (2025). Controversy as 

classroom catalyst: The effect of structured academic controversy on foreign language 

speaking anxiety. International Journal of Educational Research. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The 

Modern Language Journal, 70(2), 125–132. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The 

Modern Language Journal, 70(2), 125–132. 

Krashen, S. D. (1982). Principles and practice in second language acquisition. Pergamon 

Press. 

Krashen, S. D. (1985). The input hypothesis: Issues and implications. Longman. 

MacIntyre, P. D., & Gardner, R. C. (1991). Methods and results in the study of anxiety and 

language learning: A review of the literature. Language Learning, 41(1), 85–117. 

Messick, S. (1989). Validity. In R. L. Linn (Ed.), Educational measurement (3rd ed., pp. 13–

103). American Council on Education/Macmillan. 

Moosa, S., Shareefa, M., & Hammad, A. (2025). Boosting fluency and confidence: The 

impact of role-play activities on speaking skills of ESL learners. International Journal 

of Literacies, 32(1), 21–34. 

Mousavi, S. (2009). Multimedia as a test method facet in oral proficiency tests. International 

Journal of Pedagogies and Learning, 5(1), 37-48. 

Nst, M. S., Insani, S. N., Manik, S. F., Banjarnahor, S. G., & Meisuri, M. (2025). Enhancing 

speaking confidence in elementary students through task-based and communicative 

approaches. Jurnal Pendidikan dan Ilmu Sosial, 3(2), 366–374. 

Nunan, D. (2004). Task-based language teaching. Cambridge University Press. 

Oxford, R. L. (1999). Anxiety and the language learner: New insights. In J. Arnold 

(Ed.), Affect in language learning (pp. 58-67). Cambridge University Press. 

Ravitch, D. (2007). Challenges to teacher education. Journal of Teacher Education, 58(4), 

269-273. 

Shamail, A., Al Mahdi, W. S. M., Al Dossary, H. M., Al Kazeem, O. A. M., Al Makki, A. 

A., & Al Zaaman, Y. H. (2025). Saudi EFL Students’ Perceptions and Effects of Role-

Play on Their Speaking Skills. Pertanika Journal of Social Sciences & 

Humanities, 33(5). 

Skehan, P., Granena, G., Jackson, D. O., & Yilmaz, Y. (2016). Foreign language aptitude, 

acquisitional sequences, and psycholinguistic processes. Cognitive individual 

differences in second language processing and acquisition, 17-40. 

323

mailto:djhr@uodiyala.edu.iq


 6202 اذار ( 2)( الوجلد  710لعدد )ا                                               هجلة ديالى للبحىث الانسانية          

 

    Email: djhr@uodiyala.edu.iq                                       Tel.Mob:  07711322852 

 

Smelianska, V., Davydenko, O., & Ponomarenko, O. (2024). Using roleplaying as an 

interactive method to boost speaking in EFL lessons at university. Scientific Notes of 

Nizhyn State University, (4), 137–145. 

Thornbury, S. (2005). How to Teach Speaking. Longman. 

Ulpa, S., Tahir, M., & Amin, F. H. (2025). Teachers' perceptions of speaking confidence 

strategies: A case study at Cambridge English School. ELS Journal on 

Interdisciplinary Studies in Humanities, 8(2), 370–378. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. 

Harvard University Press. 

Yaikhong, K., & Usaha, S. (2012). A measure of EFL public speaking class anxiety: Scale 

development and validation. English Language Teaching, 5(12), 23-35. 

Zulianingrum, A. (2025). Empowering EFL learners' communicative competence through 

role-play in task-based language teaching (TBLT). Mozaic: Islam Nusantara, 11(1). 

Appendix A: 
Lesson Plan 

Lesson Title: Finding a Flat: A Collaborative Role-Play to Build Speaking Confidence 

Course: English as a Foreign Language (EFL) 

Level: Preparatory School Students 

Time Allotment: 90 minutes 

1. Abstract/Overview 

The lesson is aimed at eliminating or minimizing the speaking anxiety in Iraqi EFL learners. 

It involves a team-building, task-oriented role-play task in which learners are split in small 

groups to solve a practical issue: search of an appropriate shared flat. The pre and post 

activity questionnaire will be used in the lesson to assess the short-term effect of 

collaborative activity on self-perception of anxiety in students. The priority is made into 

fluency, communicative strategies and peer support as opposed to grammatical perfection. 

2. Learning Objectives 

By the end of this 90-minute lesson, students will be able to: 

 Determine personal antecedents of speaking anxiety by taking a pre-activity 

questionnaire. 

 Make suggestions, agree or disagree and show preference in a useful language (e.g., 

Why not...?, How about...?, I prefer... or That sounds fine, but...). 

 Conduct a brief role-play with more confidence and less apparent nervousness with 

their group. 

 Compare their anxiety levels after the activity using the questionnaire with the level 

of anxiety they had before the activity. 

3. Materials and Resources 

 Copies of the Pre-Activity Speaking Anxiety Questionnaire (one per student) 

 Copies of the Post-Activity Speaking Anxiety Questionnaire (one per student) 

 Role-Play Scenario Cards (one set per group of 3-4 students). See Appendix A. 

 Useful Language Handout (one per group). See Appendix B. 

 Whiteboard or flip chart and markers. 

4. The Instrument: Speaking Anxiety Questionnaire 

This lesson will be based mainly on a simple short questionnaire that would measure the 

emotion of students before and after the speaking exercise. 

 Administration: The questionnaire is given twice during the lesson Pre-Activity right 

at the start and Post-Activity right after the role-play performance. 
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 Purpose: The pre-activity questionnaire makes students conscious of their own 

anxiety, and this acts as a control. The post-activity questionnaire will enable them to 

take instant notice of whether there was any alteration in their emotional state, which 

will be an instant feedback on the effectiveness of the activity and data to the 

instructor. 

 Design: It employs a 4 points Likert scale to prevent neutral responses and make 

students make up their mind on a feeling. The questions are clear and straightforward 

and they target on the physical symptoms and worry. 

5. Lesson Procedure 

Part 1: Pre-Activity & Preparation (20 minutes) 
1. Warm-Up Discussion (5 minutes): In a general discussion, discuss the topic as a 

whole. Question: What do you think happens to you when you are called upon to 

speak in English? Is it easy or difficult? Why?" This is normalizing the sense of 

anxiety. 

2. Give Pre-Activity Questionnaire (5 minutes): Giving of the questionnaire, the 

Speaking Anxiety Questionnaire. Convince them that it is not a test, but an instrument 

to know how they feel. Ask students to be truthful depending on the way they feel at 

the moment. Collect the questionnaires. 

3. Present the Task & Language (10 minutes): 
4. Present the situation: "You are all university students to-day in Baghdad. You have to 

seek alternative flat with friends. You will be in a team to determine the ideal flat. 

5. Discuss how they will collaborate in order to solve this problem. It is aimed at 

coming to an agreement on a flat, not doing a perfect script. 

6. Issue the Useful Language Handout. Read the sentences in a class, scratching the 

pronunciation and giving illustrations. 

 
6. Assessment and Evaluation 

 Formative Assessment: The teacher monitors the group dynamics in the planning 

stage and notices how the students use the target language and their degree of 

participation and interest. The observation offers instant qualitative information 

concerning the process of collaboration. 

 Instrument Analysis (Questionnaire): The main data on the assessment of the 

effectiveness of the lesson is the comparison of the post-activity questionnaires with 

the pre-activity ones. The instructor can look for: 

o A decrease in scores for anxiety-related statements (1-4). 

o An increase in the score for the confidence-related statement (5). 

o This comparison provides quantitative evidence of the immediate impact of 

the collaborative role-play on students' self-reported anxiety. 
 Self-Reflection: The post-activity discussion is a self-reflective tool for students who get a 

chance to explain their learning and emotional experience through words. 

Appendix B: 
Questionnaire: Student Perceptions of Role-Play and Speaking Anxiety 

Directions: You are to read out the statements one by one. How much do you agree with this 

answer, be it by selecting one of the following options and indicating () in the box. 

No. Item 

Strongly 
Disagree 
(1) 

Disagree 
(2) 

Neutral 
(3) 

Agree 
(4) 

Strongly 
Agree 
(5) 

325

mailto:djhr@uodiyala.edu.iq


 6202 اذار ( 2)( الوجلد  710لعدد )ا                                               هجلة ديالى للبحىث الانسانية          

 

    Email: djhr@uodiyala.edu.iq                                       Tel.Mob:  07711322852 

 

No. Item 

Strongly 
Disagree 
(1) 

Disagree 
(2) 

Neutral 
(3) 

Agree 
(4) 

Strongly 
Agree 
(5) 

Section A: General Speaking Anxiety in EFL Classroom 

1. I never feel quite sure of myself 
when I am speaking in my English 
class. 

☐ ☐ ☐ ☐ ☐ 

2. I start to panic when I have to speak 
without preparation in my English 
class. 

☐ ☐ ☐ ☐ ☐ 

3. I am afraid that the other students 
will laugh at me when I speak 
English. 

     

4. I get nervous and confused when I 
am speaking in my English class. 

     

5. Even if I am well prepared for an 
English speaking task, I still feel 
anxious about it. 

     

Section B: Perceptions of Collaborative Task-Based Role-Play 

6. Working in a small group for role-
play makes me feel less nervous 
about speaking English. 

     

7. During role-play, I feel more 
confident speaking English because 
I am playing a character, not myself. 

     

8. Practicing with my group members 
before performing helps reduce my 
fear of making mistakes. 

     

9. I feel more comfortable speaking 
English in a role-play activity than in 
a formal presentation in front of the 
whole class. 

     

10. My groupmates support me when I 
have difficulty expressing myself 
during role-play preparation. 

     

Section C: Impact of Role-Play on Anxiety and Confidence 

11. Participating in collaborative role-
plays has helped me feel less 
worried about speaking English. 

     

12. I am willing to speak more in English 
class after doing role-play activities. 

     

13. My fear of being negatively 
evaluated by my teacher has 
decreased because of the role-play 
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No. Item 

Strongly 
Disagree 
(1) 

Disagree 
(2) 

Neutral 
(3) 

Agree 
(4) 

Strongly 
Agree 
(5) 

activities. 

14. I believe my English speaking 
fluency has improved through the 
collaborative role-play tasks. 

     

15. I feel less self-conscious when 
speaking English since we started 
doing role-plays. 

     

Section D: Preferences and Future Implementation 

16. I prefer learning English through 
collaborative activities like role-play 
over traditional teacher-centered 
lessons. 

     

17. The collaborative nature of the role-
play made the speaking activity 
more enjoyable and less stressful. 

     

18. I would like to have more 
collaborative task-based role-plays 
in my future English classes. 

     

19. The topics used in our role-plays 
were interesting and motivated me 
to participate more. 

     

20. Role-playing helped me realize that 
making mistakes is a normal part of 
learning to speak a language. 
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