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Abstract

The study aimed to assess EFL learners’ ability to use
grammatical cohesive devices, to identify the types of
grammatical cohesive devices which are frequently
used in EFL learners’ descriptive essays, to find out
the problematic areas related to grammatical cohesion
in Iraqi EFL learners’' essays, and to suggest appro-
priate strategies for enhancing learning abilities to
use cohesive devices. The study followed the descrip-
tive analytical method. Two tools were used as a
means of data collection; a questionnaire and a test
were distributed and administrated among (50) stu-
dents from Iraqia university. The collected data were
analyzed statistically by using the Statistical Packages
for Social Sciences Programmer (SPSS). The study
comes up with many results, the important of which
are: the majority of Iraqi EFL learners are not able to
use English Grammatical cohesive devices in their
English essay, students have no ability to use cohesive
devices such as consequently, to sum, theirs, you,
yours, students lack the ability of receiving instruction
on how to use or interpret ellipsis and substitution de-
vices. The study recommends the followings, the im-
portant of which are: there should be more exposure
to cohesive devices through many texts and sources,
students can improve their writing by practicing more
exercises at home, students should be aware of the
Sfunctions of grammatical devices, and learners should
have a time table for learning grammatical cohesive
devices .
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CHAPTER ONE
INTRODUCTION

1.0 Background
The field of linguistic study has been bounded at one end by the concept of sound
and at the other by the concept of the sentence. Recently, it has been made clear that lin-
guistic investigation can no longer treat the sentence as the ultimate unit since language
does not occur in stray words or sentences, but is connected discourse (Stern, 1983: 133).
Second language acquisition researchers on writing skill as Halliday and Hassan's (1976)
emphasize the act of producing coherent as well as cohesive discourse in order to ensure
texture or cohesion in writing. The effect of discourse on writing is very strong since they
provide various kinds of grammatical devices which are used to stretch any piece of dis-
course to be cohesive. It is clear that without having linguistic ties, one can never construct
a cohesive discourse. Thus, there is a need to have sentences in combination which are
created with discourse analysis attempts. Researchers such as Halliday and Hassan see that
using devices make the text more cohesive. But, it seems that students do not use grammat-
ical cohesive devices efficiently.
1.2 Statement of the problem
Being a lecturer for eight years, the researcher has noticed that a great majority of
EFL students at Iraqi university face problems of producing coherent texts. Their produc-
tion lacks cohesive devices that stick ideas together. They use only a limited number of
those devices and are unable to realize their functions. They mainly problem is in missing
or wrongly using grammatical cohesive devices to link the sentences of the texts. Hence,
the researcher intends to assess the learner's ability of using grammatical cohesion in par-
ticular so as to suggest solutions to improve EFL learners achievement in written discourse.
1.3 Obijectives of the Study
1-To assess EFL learners’ ability to use grammatical cohesive devices.
2- To identify the types of grammatical cohesive devices which are frequently used in EFL
learners’ descriptive essays.
3-To find out the problematic areas related to grammatical cohesion in Iragi EFL learners'
essays.
4-To suggest appropriate strategies for enhancing learning abilities to use cohesive devices.
1.4 Questions of the Study
1- To what extent are Iragi EFL learners able to use English grammatical cohesive devices
in written discourse?
2- What is the frequency of the use of each device used by EFL learners in descriptive essay

writing?
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3- What are the problems detected in EFL student’s essays which are related to grammatical
cohesive devices?
1.5Hypotheses of the study
1- The majority of Iragi EFL learners are not able to use English grammatical cohesive de-
vices (references, substitution, ellipsis and conjuncts) in their English essay.
2- Most of Iragi EFL college learners find problems in connecting sentences to each other
in a text.
3- The grammatical devices that are used frequently in EFL learners’ descriptive essays, are
references and conjunction devices.
4- Intensive practice in teaching grammatical cohesive devices improves the learners' per-
formance in writing descriptive essays.
1.6 Significance of the study
1.7 This study will help the researcher to propose solutions on how to help EFL learners to
improve their written discourse since writing is generally considered to be one of the active
or productive skills of language. Therefore, the findings of this study are expected to be
useful for the EFL teachers at university level to help to improve their student's written
discourse, and improve their overall writing skill. The outcome of this study is hoped to
arrive at a pedagogical conclusion to provide academic suggestions for English lecturers in
the Arab world on how to tackle the grammatical cohesive devices errors to contribute to
the field of applied linguistics.
1.8 Methodology of the Study
1.9The researcher will adopt the analytical descriptive method to conduct this study. The
sample consists of (50) university students from the fourth class using the simple random
technique in which the researcher will randomly choose the students from the department
of English, Faculty of Education for Women/Iraqi University (2021-2022).
1.10 Two tools will be utilized for data collection :a writing test and ques-
tionnaire survey for EFL learners. The collected data will be analyzed by SPSS program.
1.11 Limits of the study
1.12 The study is limited to an assessment of EFL learners’ ability to use
grammatical cohesion in written discourse. The sample is limited to fourth years’ university
students at the department of English, Faculty of Educations for Women/Iragi University
(2017-2018). The study will be conducted during the years (2021-2022).
CHAPTER TWO
LITERATURE REVIEW
Introduction
This chapter consists of two parts. The first part is devoted to the theoretical framework of
the study which deals with the terms: discourse analysis and grammar, concept of cohesion,
textuality and grammatical cohesion, types of grammatical cohesion, essay writing, types

of essay, descriptive essay. The second one is devoted to the review of some previous
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related studies to identify the position of the present study among other similar studies and
state how it is different from its counterparts.

2-1 Discourse Analysis and Grammar

McCarthy (1991: 73) shows that the relationship between the grammatical form of a sen-
tence and the wider context in which it occurslies in the interaction between grammar/syn-
tax and discourse analysis. Cohesion plays an extended role in this relation where the in-
clusion of the concepts Theme and Rheme are important in the progression of any dis-
course.English learners consciously acquire the structure of the English sentence either by
repletion or drills or by mere grammatical analysis. Thus, discourse analysts are interested
in the implication of these different structural options for the creation of text. It seems well
known that English has a quite fixed word order, normally summarized as "SVOA", that
is, subject+ verb+ object+ Adverbial. "SVOA" means that a declarative statement must
carry a subject at the front of the sentence, a verb after it and an object and/or an adverbial
at the end of the sentence.However, McCarthy, (1991) states that, there is a variety of ways
in English in which one can record the basic elements of the sentence by altering different
elements to the front of the sentence. This movement is called "fronting devices", as illus-
trated in: sometimes Joyce reads the Guardian AS V O

1.13 E.g. What Joyce readsis the Guardian WhS V O

1.14 E.g. it's the Guardian Joyce reads O S v

1.15 The writer decides where to start the sentence at the beginning of each sentence. The
rest of the sentence tells the reader something about the theme. The theme is the framework
of the point of the departure of the message, and it is what the addresser wants to convey
about (McCarthy: 1991: 30).

1.16 Halliday, (1994: 43) describes the theme-theme dichotomy. First, the theme is marked

in intonation as separate tone unit, frequently followed by a brief pause. Second, only the
basic elements of the kernel structure can become topic themes: the process (main verb),
the participants (subject and object) and the circumstantial factor (adverbials). In English,
three possible themes are found: Textual theme (discourse markers are conjunctions) + in-
terpersonal theme (vocative) + topic theme (SVOA elements).
1.17 The addresser uses theme and theme to highlight a piece of information in the sen-
tence. McCarthy, (1991: 54) says, for example, it is quite common that in spoken narrative
anecdotes, speakers will often put in the front place the key orientational features for their
listeners. There are most obviously time and place markers (‘Once upon a time', 'one day’,
'then, suddenly’, 'at the corner’, 'not far from here’, etc), but may also be foregrounding of
key participants and information about them felt to be important for the listener. Theme and
Theme are also used to organize information in the text. Thus, the rhyme is one sentence
which becomes the theme in a following sentence.

1.18 "Them/ rheme assignment is a general way of organizing information reference over

from one proposition to the text" (Widdowson, 2007:43). Furthermore, there is a thematic
|
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organization of the paragraph. In English, the sentence of a paragraph is also a theme (topic
sentence), whereas the following sentences have a rhematic value (supporting sentences),
which develops the idea proposed by the theme by means of examples, arguments, etc.
(Trujillo, 2007).

1.19 2-2 Concept of Cohesion

1.20 In the study of discourse, a question may be asked in connection to how materials are
organized. To answer a question like this, one needs to carry out further investigation into
the facets of discourse organization. Some of these facets are described in terms of cohe-
sion, or the connection which exists within texts cohesion is a semantic property of a text
sticking together in someway; i.e., a cohesive text tends to link its sentences together se-
mantically. This semantic aspect of cohesion has a relation with the reader who interprets
the elements in a given co-text depending on the other element within the same co-text.
Halliday and Hussan, (1976: 36) assert that "Cohesion occurs where the interpretation of
some element in the discourse is dependent on that of another. The one presupposes the
other in the sense that it can be effectively decoded".

1.21 In Fact, the presupposition is an important aspect in cohesion because it extracts the
unrelated sentences by the connected one. The relations in meaning of any sentence de-
pends on the surrounding elements. In other words "cohesion refers to the range of possi-
bilities that exist for linking something with what has gone before. Since this linking is
achieved through relations in meaning" (Halliday and Hassan, 1976: 10). An illustrative
example is "Wash and core six cooking apples, put them in a fire proof dish™ the item
"them" in the second sentence refers back to "six cooking apples" in the first sentence. In
this, since one cannot understand the second sentence without referring to the first one
which gives sign to what" them" stands for. That is to say, "them" is an item which facili-
tates the reader's understanding of the relation between sentences in the text.

1.22 As in the case of the above example, cohesion is focused on the relation of the bound-
aries between sentences rather than within sentences. In other words, it is interested in the
"inter sentence™ which ensures texture. Moreover, although cohesion exists within the limit
of a single sentence, it is of less importance because the sentence is naturally cohesive due
to its grammatical structure. "Cohesion ties between sentences stand out more clearly be-
cause they are the only source of texture, whereas within the sentence there are the struc-
tural relations as well" (Halliday and Hassan, 1976: 9). According to Halliday and Hassan
(1976), for instance, "if you happen to see the Admiral, don't tell him his ship's gone down".
In this sentence, "His" and "Him" refer to "admiral™ in the first half of the same sentence.
Thus, the realization of cohesion within the sentence is governed by rules of pronominali-
sation ;i.e., the use of a given pronoun to be referred to is determined by the sentence struc-
ture. For example, a sentence such as "John took John's hat off and hang John's hat on a
peg": cannot be accounted as a cohesive sentence unless one uses some of the pronominal

forms to be referred to the identity of the pronominal form. Talking about the same "John™
|
An Assessment of EFL Learners' Ability to Use Grammatical Cohesion in Written Discourse 543
Asst. Lect. Hatem Jasim Khudhai



Jowrnal of Diyala For Human Researciv e i) B & Gmetlld (S P

Volume 1 Issuneq6- 2023 2023 i l964.\.1.ll‘~,.'vl.f”‘.ll L

_ _ : p ISSN: 2663-7405 IRROI
dihr.uodiyala.edu.iq e ISSN: 2789-6838 Aoademi St Jounds

and the same "hat".
1.23 Meanwhile, one gets sentence structured as "John took his hat off and hang it on a
peg™ in which "his" refers to "John" and "it" refers to "hat" The inter sentence cohesion is
the most important aspect in cohesion. Halliday and Hassan, (1976: 8), points out that "Co-
hesion relations have in principle nothing to do with sentence boundaries. Cohesion is a
semantic relation between an element in the text and some other crucial and its interpreted
elements: but its location in the text is in no way determined by the grammatical structure
the two elements, the presupposing and the presupposed, may be structurally related to each
other or they may not.
1.24 2-3 Textuality and Grammatical Cohesion
1.25 Textuality can be summed up by McCarthy, (1991: 35) as "the feeling that something
is a text and not just a random collection of sentences"” In contrast to sentence grammar
which focuses on the construction of only one sentence, text grammar is a discipline which
is interested in the way sentences(in a text) are interrelated and combined together. For this
reason, text grammar does appeal to discourse analysis which is constantly concerned with
how sentences stick together.
1.26 Grammatical cohesion refers to the various grammatical devices that can be used to
make relations among sentences more explicit. Cohesive devices are used to tie pieces of
text together in a specific way. The aim is to help the reader understand the items referred
to, the ones replaced and even the items omitted (Harmer, 2004: 21). Furthermore, the com-
bination of sentences using cohesive devices which have semantic relation needs a
shared linguistic environment to interpret items.
1.27 A sentence such as "he said so™ is semantically correct as it is grammatically in that
it means what it means though one does not know who is meant by "he" and what is meant
by "so". To analyze the sentence, one has to seek in the surrounding environment what "he"
and "so" refer to. Many other examples on the serious cohesive situations are going to be
dealt within the covering types of cohesive devices.
1.28 There are two broad divisions of cohesion identified by Halliday and Hasan (1976) —
grammatical and lexical. Reference, substitution, ellipsis and conjunction are the various
types of grammatical cohesion. Lexical cohesion is realized through repetition of lexical
items, synonyms, superordinates and general words. The researcher will focus on the gram-
matical cohesion that will be described further in this chapter.
2-4 Types of Grammatical Cohesion
Halliday and Hassan, (1976:58) provide the basic categories of grammatical
cohesion pointing that they can systematize this concept by classifying it into a small num-
ber of distinct categories, they refer to them as: reference, substitution, ellipsis and con-
junctions; these categories have a theoretical basis and specific types of grammatical cohe-
sion, which also provide a practical means for describing and analyzing texts.
|
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2-4-1 Reference

One of the options that grammar of English offers creating surface links between sentences
is reference. Halliday and Hassan, (1976: 31) point out that reference features cannot be
semantically interpreted without referring to some other features in the text. Pronouns are
the most common linguistic element as referring devices in a textual environment. How-
ever, there are other linguistic elements used to fulfill the same function such as: articles
,demonstratives and comparatives. References can be created as "exophoric" or "en-
dophhoric" functions. This is because simply when people refer to a given item, they expect
the reader to interpret it by either looking forward, backward and outward.

Exophoric involves exercises that require the reader to look out of the text in order
to interpret the referent. The reader, thus, has to look beyond or out of the text with a shared
world between the reader and the writer. "Exphoric reference directs the receiver out of the
text and into an assumed shared world"(McCarthy, 1991: 41). For example, 'that must have
cost a lot of money' in this example one has to look out of the situation to retrieve the
meaning of the sentences (Halliday and Hassan, 1976) Endophoric function refers to the
text itself in its interpretation. Brown and Yule, (1983: 192) point out that "where their
interpretation lies within a text, they are called 'endophoric' relations and form cohesive ties
within thetext". Endophoric reference is itself two classes: to start with, anaphoric relations
is all kinds of activities which involve looking back in texts to find the referent. For exam-
ple: "it rained day and night for two weeks, the basement flooded and everything was under
water, it spoils allour calculations" (McCarthy, 1991; 36). Here, the first "it" refers to the
discourse itself, the second "it" refers to the event of two weeks, or the fact that it rained or
flooded i.e., the whole situation rather than an event in particular, whereas cataphoric rela-
tion looks forward for their interpretation.
2.4.1.1 Personal reference

Is the linguistic element used as referring device; “reference by means of function
in the speech situation through the category of person” (Halliday and Hasan 1976:37). Per-
sonal reference uses personal pronouns, such as ‘I, you, he, she, it, etc’, and possessive
pronouns such as ‘mine, yours, his, her, hers, etc’, and possessive determiners such as ‘me,
your, his, her, etc’.
2.4.1.2 Demonstrative reference

It is reference to an item by the use of demonstrative determiners; “reference by
means of location on a scale of proximity” (Halliday and Hasan 1976:37). It is attained by
the use of proximity determiners such as 'this, these, that, etc' and adverbs like 'here, there,
now, etc'.

2.4.1.3 Comparative reference
I ——
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It is a linguistic elements used to fulfill the function of comparison; “indirect ref-
erence by means of identity or similarity” (Halliday and Hasan 1976:37). It uses adjectives
such as: ' same, equal, other, better, etc' and adverbs like 'so, such, similarly, otherwise, etc'.
From that we can say that these linguistic elements help listener/reader to interpret what
has been said by referring backward or forward to items exist in the text or outside the text.
Halliday and Hasan (1976) distinguish these two types as endophoric reference and exo-
phoric reference.
2.4.1.4 Endophoric Reference

It is the cohesive relations that took place in the text; so the meaning is interpreted
by referring to the text. Brown and Yule (1983:192) state that "where their interpretation
lies within a text they are called endophoric relations". Reference items can be expressed
within a text into two different ways anaphoric or in a cataphoric way.
2.4.1.5 Anaphoric Reference

It refers back to the item which has been previously identified in the text, “ana-
phoric reference points the reader or listener backwards to a previously mentioned entity,
process or state of affairs” (Nunan, 1993: 22). This reference is clearly exemplified by
McCarthy (1991:38) And the living room was a very small room with two windows that
wouldn’t open and things like that. And it looked nice. It hada beautiful brick wall. The
reader of this example can understand that ‘It’ refers backward to ‘the living room’.
2.4.1.6 Exophoric

Reference directs the receiver out of the text and into an assumed shared world"
(1991: 41). That is to say, in order to interpret the meaning different aspects shared between
the sender and the receiver should be given. McCarthy (1991:41) presented a good example
of that: She was using one of those strimmers to get rid of the weeds. In this example we
can notice that the shared world between the speaker and the listener is necessary part to
know what ‘those’ refers to.

2-4-2 Substitution

Whereas reference functions to link semantic meanings within text, substitution
differs in that it operates as a linguistic link at the lexicogrammatical level.

Bloor, (1995: 96) shows that substitution and ellipsis are used when "a speaker or
writer wishes to avoid the repetition of a lexical item and is able to draw on one of the
grammatical resources of the language to replace the item ".Unlike reference, substitution
is a relation between linguistic items such as words or phrases. Reference is a semantic
phenomenon, substitution is a grammatical phenomenon.

Halliday and Hassan, (1976) state that substitution takes place when one feature

(in a text) replaces a previous word or expression, for instance "I left my pen at home, do
|
An Assessment of EFL Learners' Ability to Use Grammatical Cohesion in Written Discourse 546
Asst. Lect. Hatem Jasim Khudhai



Jowrnal of Diyala For Human Researchv e i) B & Gmetlld (S P

Volume 1 Issueqe- 2023 2023 i l964qu‘zéL?Jl L

_ _ . p ISSN: 2663-7405 IRRQI
dihr.uodiyala.edu.ig e ISSN: 2789-6838 Acaderic Scienifc Jouas

you have one"?. In this example, "one" is replaced or substitution for "pen". It is important
to mention that substitution and reference are different in what and where they operate,
thus, substitution is concerned with relations related with wording. Whereas reference is
concerned with relations related with meaning. Substitution is a way to avoid repetition in
the text itself ;however, reference needs to retrieve its meaning from the substitutional tex-
tual occurrence.
2-4-2-1 Nominal substitution

According to Bloor (1995: 96) the substitute 'one', including its plural form 'ones'
always functions as head in the nominal group, and can substitute only for an item which
is itself head of a nominal group e.g. My axe is too blunt. I must get a sharper one. The
substitute "one" in the second sentence substitutes for the noun 'axe' in the first sentence. It
would be possible to repeat the noun 'axe’ in the second sentence to read 'l must get a sharper
axe'. Moreover, the substitute 'one' assumes the function of the presupposed item.
2-4-2-2 Verbal substitution

Unlike the nominal substitute 'one', which always operates on the nominal group,
the verbal substitution operates on the verbal group. It functions as the head of the verbal
group, in the place that is occupied by the lexical verb, and its position is always final in
the group. According to Halliday and Hassan, (1976: 50) verbal substitution in English
language is made by using the verb 'do', e.g., A: You think Joan already knows. B: I think
everybody does.
2-4-2-3 Clausal Substitution

Unlike the two preceding substitution types, nominal substitute 'one' which always
operates on the nominal group and verbal group 'do' which always operates on the verbal
group, clausal substitute 'So' and the negative form 'not' operate on the entire clause, i.e.,
they do not presuppose a noun or a verb but the entire clause, i.e., A: Is there going to be
an earthquake? — It says so. B: Has every one gone home? — I hope not.
2-4-3 Ellipsis

The relationship between substitution and ellipsis is very close because it is merely
that ellipsis is "substitution" by zero (0). What is essential in ellipsis is that some elements
are omitted from the surface text, but they are still understood. Thus, omission of these
elements can be recovered by referring to an element in the preceding text (Harmer,
2004: 24). On considering the following example: "Penny was introduced to a famous au-
thor, but even before, she had recognized him". It appears that the structure of the second
clause indicates that there is something left out "introduced to a famous author", the omis-
sion of this feature kept the meaning still clear and there is no need of repetition; Carter et

|
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al, (2000: 182) state that "ellipsis occurs in writing where usually functions textually to
avoid repetition where structures would otherwise be redundant".
2-4-3-1 Nominal Ellipsis

Quirk et al. (1975: 261) define nominal ellipsis as the one which operates on the
nominal group. The structure of the nominal group consists of a head with optional modi-
fier. The modifying elements include some which precede the head, known as "premodifi-
ers", and some which follow it, known as" postmodifiers". The former usually consists of
a deictic, uncreative, epithet ,or a classifier, whereas the latter consists of only a qualifier.
For example "These two fast electric trains with pantographs". The head of the nominal
group is the noun "trains". Within the modifier, "these" has the function of deictic ,"two"
numerative, "fast" ephithet, and "electric" classifier, while with "pantographs" is a qualifier.
2-4-3-2 Verbal Ellipsis

Unlike nominal ellipsis, which always operates on the nominal group, verbal el-
lipsis, as the name implies, operates on the verbal group. The structure of the verbal group
usually expresses its systematic features, i.e., the choices that are being made within the
verbal group system. Halliday and Hassan, (1976: 40) believe that an elliptical verbal group
is one whose structure does not fully express its systematic features: they have to be recov-
ered by presupposition, as in: "What have you been doing"? "Swimming". In the elliptical
verbal group "swimming", there is only one lexical element, and that is the verb itself
"swim". The presupposition "have been swimming" express all the features of the verbal
group that is presupposed by the elliptical verbal group: finite, indicative, non-modal,posi-
tive, active and past, present or future.
2-4-3-3 Clausal Ellipsis

Clausal ellipsis is a very complicated relation: there is no clear-cut distinction be-
tween verbal ellipsis and clausal ellipsis. The former involves the omission of other ele-
ments in the structure of the clause besides verbal ones. Within this context, Halliday and
Hassan (1976: 194), illustrate ellipsis is always accompanied by the omission of the related
clause elements, these that are in the same part of the clause as the relevant portion of the
verbal group. So in operator ellipsis, where there is omission of the finite part of the verbal
group, the subject is also omitted; in lexical ellipsis ,where there is omission of the non-
finite part of the verbal group, all complements and adjuncts are also omitted.
2-4-4 Conjunction
Halliday and Hassan, (1978: 227) describe conjunction as follows: “In describing conjunc-
tion as a cohesive device, we are focusing attention not on semantic relation as such, as
realized throughout the grammar of the language, but on one particular aspect of them,

namely the function they have of relating to each other linguistic elements that occur in
|
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succession but are not related by other, structural means”. Haillday and Hassan, (1976: 111)
point out that there are four types of conjunction additives, adversative, causal and temporal
conjunction.

2-4-4-1 Additive Conjunction

Under this heading "additive", Halliday and Hassan group the words "and", "or"
and "nor". They believe that these words are all used cohesively ,as conjunctions; and all
of them are classified as additive. All the three, (and ,or, nor), may express either the exter-
nal or the internal type of conjunctive relation.
2-4-4-2 Adversative Conjunction

Halliday and Hassan (1976: 170), believe that the basic meaning of the adversative
relation is "contrary to expectation". The source of expectation is either the content of what
is being said, or the communication process, the speaker-hearer situation. According to
Halliday and Hassan(1976: 50), an external adversative relation is expressed in its simple
form by the words "Yet". In English, the conjunction "but", "however", and "though" are
very similar to "Yet". "But" differs from "Yet", in that "But" contains the element "and" as
one of the components, whereas "Yet" does not.
2-4-4-3 Casual Conjunction

According to Halliday and Hassan, (1976: 50) the simple form of causal relation
is expressed by the words "So', "thus", "hence", "therefore", "consequently", and a number
of expressions like "as a result (of that)","because of that", "in consequence (of that)". All
these words and expressions regularly combine with initial "and".

Under the heading of casual relations, Quirk et al. (1975: 190) include the specific
ones of result, reason and purpose. They are not distinguished in the simplest form of ex-
pression; "so", for example, means "as a result of this" ,"for this reason".
2-4-4-4 Temporal Conjunction

According to Cook, (1990: 21) the relation between two successive sentences may
be simply one sequence in time: the one is subsequent to the other. This temporal relation
is expressed by words such as "then", "and then ","next", "afterwards", "after that", "se-
quentially" and a number of other expressions.

2.5 Essay Writing

An essay is a group of paragraphs, each with the function of supporting a control-
ling idea (Brandon, 2001, 60). Moreover, writing an essay can be used as a way of encour-
aging one's personality as a sensitive human being to sympathize and identify those towards
whom he aims his writing to (Harmonand Dickinson, 1972: 3).

Perhaps, the need for writing an essay is associated with the idea that both in col-

lege and in a profession, one is required to prepare pieces of writing. That is, he has to deal
|
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with subjects in greater detail than is possible in a single paragraph. An essay can cover
numerous facets of a subject, exploring many different angles of interest. Paragraphs are
the building block of essays (Kellyand Lawton, 2004:166).

2.6 Types of Essay

In terms of content and purpose, essay can be classified into narrative, descriptive,
argumentative, expository, etc. The following sections present the most common types of
essay, focusing on the descriptive in correlation with the aim of the present study.

2.6. 1 Descriptive Essay

A descriptive essay creates a picture in the reader's mind, sometimes writers em-
ploy observable factual details expressed in an unemotional language to create objective
description. For example, a real estate appraiser who describes a house to determine its fair
market values would write an objective description of the house. Sometimes, writers want
to include their feeling about what they are describing, or they want to create certain feel-
ings in the reader. At such times, writers use more emotional or expressive language to
describe. This is subjective description (Clouse, 1996: 127) In fact, description draws a
picture of someone or something through words. Through story details, precise words
choice, and sound organization ,the writer allows his readers to visualize the subject matter
clearly. He does not merely tell them that something is remarkable, unusual, or pretty. He
shows them so that they can see the uniqueness, rare qualities, or beauty for themselves,
Thus, the description may also involve the senses of sound, touch, motion, and even smell
in addition to the senses of sight (Meyers, 2006:130)

2.7 Previous Studies

Several studies have been conducted on Methods of Teaching English. However
they did not assess the EFL learners' ability to use Grammatical cohesion in written dis-
course. The following examples concerning this area are presented in this part of the study.
Regarding local studies, several local studies were conducted in Iraqi universities, they are
as follows:

The first study was carried out by, Hameed(2004). The study investigated lexical
cohesion in a corpus of12 editorials from English- Iraqi newspapers with the aim of iden-
tifying which type is used by our writers and whether it is the most effective type or not.
And since the writers of these editorials are non- native speakers of English, they may
overuse one kind of these devices to connect the different parts of these texts which is of
argumentative, persuasive nature. It is hypothesized that they overuse two types of lexical
cohesion, which are: repetition and near synonym. The analytic framework adopted in this
study is based on the model put forward by Halliday and Hasan(1976).
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Another study was conducted by Joda (2006), The aims of this study were: Inves-
tigating the repertoire of cohesive devices that college students use in producing their writ-
ten texts, outlining the level of development these students undergo in the light of these
devices through making comparisons between the groups chosen as a sample for the study.
Two hypotheses have been tested of for this purpose. The first is that Iraq EFL learners of
English make less error in their manipulation of cohesive devices as they progress in their
study. The second states that the greatest number of error by learners in (1) above is at-
tributed to the strategy of interlingual transfer .In order to investigate these two hypotheses
a pilot test is carried out to determine the reliability of the final test. The main test ,in its
turn, that each student at the fourth-year level writes consists of two compositions about
the same two topics that he had written about in his final composition exams when he was
in the first-and second level.

A third study was conducted by Jubouri, (2008) . The aim of this study was to
discover whether lexical cohesion in English differs from that in Arabic, the extent this
difference reaches and how it functions in the poetic variety of both language systems . To
achieve the aim of the study, two types of procedures had been followed: theoretical and
analytical. In theoretical procedure six models of lexical cohesion in each language have
been presented, then two modified models have been adopted: one for that in Arabic. In
their analytical procedures, eight poems had been selected: four are English and others are
Arabic.

Concerning regional studies: the first study was conducted by Abdullah SaadAl-
dera(2016) entitled" Cohesion in Written Discourse: A Case Study of Arab EFL Students —
Department of English, College of Arts and Sciences Najran University, Saudi Arabia. The
study analyses cohesion and coherence in selected discourses written by advanced learners
in the Department of English at Najran University, Kingdom of Saudi Arabia. A case study
of Master Degree (M A) students in the female section of Najran University English De-
partment the study comes up with a number of results that show that writing is still a great
difficulty for them even at a relatively higher level of education. They show weakness in
logical thought and organizational pattern. They lack the fundamental knowledge of the
rules of syntax, inter-sentence relations, cohesive devices and other advanced methods of
composition. The study is expected to help L2 Saudi teachers to address the problems of
cohesion and coherence at discourse level and take pedagogical precautions to prevent
them. The study follows content analysis method. The results indicate the learners' inefti-
ciency at the application of language as well as the basic mechanics of writing.

Regarding an international related studies, the researcher has come across the fol-

lowing studies: The first study was Ph.D. thesis conducted by Donald J. Leu, Jr. (1982)
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Differences Between Oral And Written Discourse And The Acquisition Of Reading Profi-
ciency University of California, Berkeley. The study aims to examine discourse conflicts
between the structure of written text and the oral expectations of young readers. Twenty-
eight second grade students read and retold two stories: one with oral and one with written
discourse structures. ANOVA results suggest that written discourse stories were more dif-
ficult to comprehend. In addition, an interaction appeared between familiarity with written
discourse structures and comprehension of the two story versions. As familiarity with writ-
ten discourse structures increased, the interference effect on reading comprehension de-
creased. Oral reading error results paralleled these findings, suggesting that expectations
based on a knowledge of oral discourse structures may, in some cases, actually interfere
with the reading comprehension of young readers .

A PhD thesis, was carried out by Gabriella Jenei(2014) entitled: Referential Co-
hesion in Academic Writing A descriptive and exploratory theory- and corpus-based study
of the text-organizing role of reference in written academic discourse. This thesis aimed to
contribute to the study of written discourse and to writing pedagogy within the field of
teaching English for academic purposes. The study has both a theoretical and an empirical
focus. First, it advances the theory of cohesion analysis by refining the cohesive reference
related aspects of Halliday and Hasan’s (1976) taxonomy of cohesion, and transforming it
into a reliable and valid analytical tool for cohesive reference analysis in academic dis-
course in particular. Secondly, it tests the tool and presents the results obtained by applying
it to a corpus-based comparative analysis of research articles and EFL writers’ MA theses.
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CHAPTER THREE
RESEARCH METHODOLOGY

3.0 Introduction

This chapter is concerned with the procedures followed in carrying out the study.
It provides a description of the sample, instruments for data collection and data analysis. In
addition, this chapter includes the procedures for checking reliability and validity of the
tests and the questionnaire. The study used the descriptive analytical method.

3.1 Population And Sample Of The study

The sample for the current study consisted of fifty female students, who were stud-
ying in the fourth-grade classes, participants ranged in age 21-23, having larger number of
students is preferable. They were full-time students enrolled in undergraduate courses at
the Department of English, Faculty of Education, Al-Iraqiya university in Baghdad. All Of
them are Arab speakers, who speak Arabic as the first language and Study English as for-
eign language.

The selection was based on the assumption that they had the basic knowledge of
the English language. The choice of fourth year students to be the sample of the test is due
to the fact that they are at advanced stage of the English Department. They are expected to
be familiar with the use of grammatical cohesive devices in their writing. The selected par-
ticipants are considered homogenous in terms of their ethnicity, linguistic, and socioeco-
nomic background. However, they received English Language Learning differently. While
some of them studied English since the age of six, others learnt English overseas or out of
schools.

3.2 Tools for Data Collection and analysis

A Test and a questionnaire were chosen as instruments for data collection, The
researcher has used SPSS programme (Statistical Packages for Social Sciences) for data
analysis using percentage, standard deviation and mean for the tests and percentage for the
questionnaire. The data collected were summarized and displayed in tables.

3.2.1. The Test

The test was designed for EFL University students. It was designed to assess EFL
university students’ performance in English language. The test was designed to measure
EFL learners' ability to use Grammatical Cohesion in Written Discourse. The test contains
two items, the students were asked to write three paragraphs of descriptive essay of (200-
250) words in either a place you visited before or a journey to a seaside ( see appendix A )
The test aims at assessing EFL university students to use the cohesive devices and gram-
matical ability.

3.2.1.1 Validity of the Test
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The test was checked by three staff members at the Department of English- Faculty
of Education — University of Baghdad. In addition, the test was also checked by six staff
members at the department of English at Iraqia University. The researcher made the amend-
ments they suggested and finally they judge the test to be valid.
3.2.1.2 Reliability of the Test

To check the reliability of the test, a pilot sample consisting of ten (10) EFL uni-
versity students were given the test, Then the test was administered to a group consisting
of fifty EFL university students in Faculty of Education, University of Iraqia — Baghdadi-
Iraq. . The Spearman formula was used to make co-efficient of reliability for the test. The
reliability obtained was (0.82). This means that the test is perfectly reliable.

3.2.2 Questionnaire

The researcher employs the structured questionnaire because it is simple and easy
to complete, as well as ensures that participants will be able to answer the questions accu-
rately and quickly. The aim of this step is to identify the format of answering the statements
to be able to get the required data right from the questionnaire. The Likert scale was chosen
because it is very easy to manage. These statements. were easily answered, as well as the
instrument is extremely reliable. The Likert scale with five levels of points is utilized for
this study because it decreases the chance of measurement error along with the violation of
normality within the distributed data. For these reasons, Likert scale is the best option when
compared to other scales such as Guttman or Thurstone. The scales of 5 points yield a
better-quality data as compared to 7 points. Therefore, this study adopted 5-point scales (1=
strongly disagree, 2= disagree, 3=to Some Extent 4= agree, and 5= strongly agree). The
questionnaire has fifteen statements; Appendix B presents the questionnaire of this study.
Each statement was constructed purposively to fulfill the objectives and the hypotheses of
the study.
3.2.2.2 Validity of the Questionnaire

The field of studies establish content and face validity of the survey instrument
.The accuracy of the instrument can be confirmed by the experts in the field of linguistics
to allow for results to be generalized. The face validity would be either a formal face valid-
ity or informal face validity test which is important before instruments were used for the
actual study.To make sure the instrument content validity, the items that selected for the
questionnaire were validated and reviewed by a panel of experts. Since all the measurement
items for this study were adapted from prior studies which had already been tested. How-
ever, because of possible differences in the environment and scope of the study, a face va-
lidity testing was carried out by six specialists in English language teaching and linguistics

to verify and check the instrument capability to measure what is supposed to measure.
1N
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This is consistent with Venkatesh, et al., (2003) who suggested testing the instru-
ment with six to nine professionals with terminal degrees to determine that the survey
questions. Some modifications were made in the questionnaire to be able to exclude wrong
grammar and vocabulary, duplicated meanings, Typographical errors, long sentences, and
also words that participants could have a difficult comprehending. All modifications, advice
and suggestions set and agreed by the specialists have been taken into considerations.

3.2.2.3 Reliability of Questionnaire

To measure the reliability of the questionnaire, the researcher chose spearman cor-
relation. The value of spearman coefficient was (0.985) which indicates that the questions
of the questionnaire are considerably reliable. The appropriate value of Cronbach‘s alpha
coefficient is usually 0.70 or above regarding instruments to consider reliable. Reliability
testing was accomplished to measure 15 items. Based on the results, just about all the scales
were considered reliable because they met with the required Cronbach’s alpha.

To check the reliability, this study used pilot study. The pilot study is a smallscale
evaluation before the actual survey (Chua, 2009). According to Zikmund, (2003) the pilot
study is an experimental study that aims to enhance particular research instrumentations.
Based on the mentioned guidelines, the pilot study has been conducted on (April, 2021). A
total of 15 copies of questionnaire were distributed personally to students in Iragiya Uni-
versity. The responses to the pilot study were excluded from the main study. The pilot study
was allowed respondents the freedom to criticize the instruments regarding the content,
format, and terminology. The collected data was analyzed statistically using SPSS version
21 to determine the reliability of the scales in the questionnaire.

CHAPTER FOUR
RESULTS AND DISCUSSION
4.0 Introduction

This chapter is concerned with the analysis and discussion of the results of the test
for students and questionnaire for EFL lectures. Tables will be used for summarizing the
data collected from both tools. The results of the test can be divided into two sections
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4.1.1 Results of the Test
Table No (4.1.1) Student's Performance in using reference devices

Dempn- De- Personal De- (_Iompara- De-
S.N strative vices | % | refer- vices | % | tive . %
Reference | No ences No Reference viees
1 15 30 17 34 5 (1)
2 11 32 14 28 0 0
3 12 24 16 32 2 4
4 20 40 11 22 4 8
5 11 42 20 40 3 6
6 10 18 13 26 1 2
7 21 32 13 26 1 2
8 9 34 11 22 0 0
9 16 38 13 26 2 4
10 17 34 12 24 4 8
11 19 38 10 20 3 6
12 13 36 17 34 1 2
13 19 38 13 26 1 2
14 13 26 10 20 0 0
15 11 22 10 20 0 0
16 17 34 13 26 1 2
17 21 42 12 24 0 0
18 18 36 11 22 2 4
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19 13 26 12 24 3 6
20 11 22 10 20 1 2
21 18 26 12 24 2 4
22 12 24 11 22 1 2
23 13 26 10 20 0 0
24 11 22 7 14 3 6
25 9 18 11 22 0 0
26 11 22 8 16 0 0
27 10 20 9 18 0 0
28 17 34 10 20 4 8
29 12 24 11 22 0 0
30 14 38 12 24 0 0
31 15 30 16 32 0 0
32 20 40 17 34 0 0
33 7 14 10 20 0 0
34 11 22 10 20 4 8
35 16 32 7 14 3 6
36 21 42 12 24 2 4
37 13 26 8 16 3 6
38 11 22 10 20 1 2
39 12 24 11 22 4 8
40 16 32 10 20 0 0
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A1 13 26 8 16 0 0
4 21 42 15 30 4 8
43 16 32 15 30 3 6
44 18 36 11 22 6 ;
45 10 20 7 14 0 0
46 17 34 12 24 1 2
47 19 38 13 26 2 4
43 11 2 8 16 2 4
49 16 32 13 26 3 6
50 11 22 10 20 0 0
Total 714 | 2% 553 | 22 81 ;
ota 50 12 4

Table (4-1-2) frequent occurrences of reference devices

Tot Demon-| Num-| % to-| Per- | De- % To-| Com- De- %
strative | ber tal | sonal| vices tal | para- vices
Devices | of de- tive ref-
used De- vices erence

vices used
The 241 48.2 1 118 23.6 Other- 3 0.6
wise
This 131 26.2 You | 0.0 0.0 More 7 1.4
These 62 12.4 We 47 9.4 As 8 1.6
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That 204 40.8 He 27 5.4 Differ- | 7 1.4
ently

Those 26 5.2 She 25 5.0 Else 2 04

Here 13 2.6 It 38 7.6 Differ- | 7 1.4

714 ent
55 81

Now 17 34 3 | They| 83 6.6 Other 0 0.0

There 10 2.0 One | 0 0 Like- 3 0.6
wise

Then 10 2.0 My 12 2.4 Simi- 3 0.6
larly

Per- So 7 1.4

sonal

Your 8 1.6% Same 8 1.6

Our 30 6.0 Equal 3 0.6

His 11 2.2 Identi- | 3 0.6
cal

Her 6 2.1 Identi- | 3 0.6
cally

Its 10 2.0 Such 10 2.0

One's 0 0 Smaller | 4 0.8
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Them 82 16.4
553

Mine 8 1.6

Yours 0 0

Ours 15 3.0

His 14 2.8

Hers 7 4.1

Theirs | 0 0

Its 12 24

Summary table for using of reference devices

Type Frequency Percentage
Demonstrative references 714 53%
Personal references 535 40%
Comparative references 81 7%

Total 1348 100%

The results in table (4.1.2) indicates that the students widely use the demonstrative
references, (53%) whereas personal references used were (40%), and the rest of them do
not use comparative references only 7% .
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Table No (4.1.3) Student's performance in using substitution devices

S.N Nomi- | De- % Verbal | Num- % | Clausal Devices | %
nal sub-| vices substi- | ber substitu- no
stitu- no tutions | of de- tions
tions vices
1 0 0 1 0.2 2 0.
4
2 0 0 0 0 1 0.
2
3 1 0.2 0 0 1 0.
2
4 0 0 0 0 1 0.
2
5 1 0.2 1 0.2 0 0
6 1 0.2 1 0.2 1 0.
2
7 2 0.4 0 0 1 0.
2
8 0 0 0 0 0 0
9 0 0 0 0 1 0.
2
10 2 0.4 1 0.2 0 0
11 1 0.2 1 0.2 0 0
12 0 0 1 0.2 1 0.
2
13 0 0 1 02 1 0.
2
14 1 0.2 0 0 2 0.
4
15 0 0 1 0.2 1 0.
2
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16 1 0.2 1 0.2 1 0.
2
17 1 0.2 0 0 0 0
18 2 0.4 0 0 1 0.
2
19 1 0.2 1 0.2 1 0.
2
20 3 0.6 1 0.2 1 0.
2
21 1 0.2 1 0.2 1 0.
2
22 1 0.2 0 0 1 0.
1
23 2 0.4 0 0 0 0
24 0 0 0 0 1 0.
2
25 0 0 1 0.2 2 0.
4
26 1 0.2 0 0 0 0
27 0 0 1 0.2 1 0.
2
28 1 0.2 0 0 0 0
29 2 0.4 0 0 1 0.
2
30 1 0.2 0 0 1 0.
2
31 0 0 1 0.2 1 0.
2
32 0 0 1 0.2 2 0.
4
33 0 0 0 0 0 0
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34 2 0.4 1 0.2 1 0.
2

35 1 0.2 1 0.2 0 0
36 2 0.4 0 0 0 0
37 1 0.2 0 0 1 0.
2

38 0 0 1 0.2 1 0.
2

39 2 0.4 1 0.2 2 0.
4

40 2 0.4 0 0 1 0.
2

41 1 0.2 1 0.2 1 0.
2

42 0 0 0 0 0 0
43 0 0 0 0 1 0.
2

44 1 0.2 0 0 1 0.
2

45 1 0.2 1 0.2 2 0.
4

46 0 0 0 0 0 0
47 1 0.2 1 0.2 0 0
48 0 0 1 0.2 1 0.
2

49 0 0 0 0 1 0.
2

50 2 0.4 1 0.2 0 0

42 16.8 25 10 40 16

Total % .0
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Table (4.1.4) Frequent occurrences of substitution devices
Nominal Num- % To- | Verbal Num- % To- | Clausal Num-
substitu- ber tal substitu- ber tal substitution | ber
tion word| of De- tions word| of de- words used | of de-
used vices used vices vice
One 6.2 Do 11 22 So 28
Does 10 20
31 25 Did 40
4 0.8
Done
0 0%
Ones 11 2.2% Not 12
Total 42 8.4 25 42.8 40
Summary table for Using of substitution devices
Type Frequency Percentage
Nominal substitution 42 39%
Verbal substitution 25 23%
Clausal substitutions 40 38%
Total 107 100%

Table (4.1.4) and its summary show that the majority of students used the nominal

substitutions in essay writing, (39%) whereas (23%) used the verbal substitution, and the

rest used clausal substitution (38%).
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Table No (4.1.5) Student's performance in using ellipsis devices

S.N| Nominal | De- % Verbal De- % Clausal De- | %
ellipsis vices ellipsis vices ellipsis vices
No No No

1 0 0 1 0.2 0 0

2 0 0 0 0 0 0

3 0 0 0 0 0 0

4 0 0 0 0 1 0.2
5 0 0 0 0 0 0

6 0 0 0 0 1 0.2
7 1 0.2 0 0 0 0

8 0 0 0 0 0 0

9 0 0 0 0 0 0
10 1 0.2 1 0.2 0 0
11 1 0.2 0 1 1 0.2
12 0 0 1 0.2 0 0
13 0 0 0 0 0 0
14 0 0 1 0.2 0 0
15 1 0.2 0 0 0 0
16 0 0 0 0 0 0
17 0 0 0 0 0 0
18 0 0 0 0 1 0.2
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19 1 0.2 0 0 0 10
20 1 0.2 1 0.2 0 0
21 0 0 0 0 0 10
22 2 0.4 1 0.2 0 0
23 1 0.2 0 0 0 |0
24 0 0 0 0 0 |0
25 0 0 0 0 0 |0
26 1 0.2 0 0 1 0.2
>7 0 0 0 0 1 0.2
28 0 0 1 0.2 0 0
29 0 0 0 0 0 10
30 0 0 0 0 1 0.2
31 0 0 0 0 0 10
32 1 0.2 0 0 0 0
33 0 0 1 0.2 1 0.2
34 1 0.2 0 0 1 0.2
35 0 0 1 0.2 0 0
36 0 0 0 0 0 |0
37 1 0.2 0 0 0 10
38 1 0.2 0 0 |02
39 0 0 0 0 0 |0
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40 1 0.2 0 0 0 0
41 1 0.2 0 0 1 0.2
42 0 0 0 0 0 0
43 1 0.2 1 0.2 1 0.2
44 2 0.4 1 0.2 0 0
45 1 0.2 0 0 0 0
46 0 0 0 0 1 0.2
47 0 0 0 0 0 0
48 0 0 0 0 0 0
49 0 0 0 0 0 0
50 1 0.2 0 0 0 0

Total 21 8.4 12 4.8 14 5.6

Summary of Frequent Occurrences of Ellipsis Devices

Type of Ellipsis Number of Ellipsis used %
Nominal 21 45%
Verbal 12 26%
Clausal 14 29%
Total 47 100%

The above table and its summary(4.1.5)show the frequent occurrences of Ellipsis devices
explaining that the frequent using of nominal ellipses is the widest (45%), while the verbal
one is represented by (26%) and the causal ellipsis devices were (29%). So the results re-
veals that the use of nominal substitution exceeds the use of both verbal and clausal substi-
tution, it differs also from one type to another.
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Table No (4.1.6) Student's performance in using conjunction devices

S. % Ad- N | % | Caus Devices % De- %
N S versa- | o al No vices

o |Z : =

= @ tive 5 No

= .9 o,

3 = g

o () (D]

< |A =
1 4 0.8 4 0.8 5 1.0 10 2.0
2 7 1.4 5 1.0 6 1.2 7 1.4
3 6 1.2 4 0.8 7 1.4 7 1.4
4 8 1.4 7 1.0 6 1.2 8 1.6
5 8 1.6 4 1.6 7 1.4 8 1.6
6 9 1.8 5 1.0 7 1.4 5 1.0
7 8 1.6 7 1.4 5 1.0 3 0.6
8 7 1.4 7 1.4 8 1.6 3 0.6
9 3 0.6 4 0.8 10 2.0 3 0.6
10 5 1.0 3 0.6 11 1.4 7 0.35
11 12 | 24 10| 2.6 8 1.6 5 1.0
12 14 | 2.8 11 2.2 7 1.4 6 1.2
13 7 1.4 5 1.0 6 1.2 6 1.2
14 8 1.6 3 0.6 5 1.0 5 1.0
15 5 1.0 5 1.0 6 1.2 3 0.6
16 5 1.0 3 0.6 5 1.0 3 0.6
17 6 1.2 5 1.0 4 0.8 5 1.0
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18 8 1.6 1.4 4 0.8 6 1.2
19 11 | 2.2 1.6 8 1.6 4 0.8
20 10 | 2.0 1.0 6 1.2 4 0.8
21 9 1.8 0.6 7 1.4 6 1.2
22 10 | 2.0 0.8 5 1.0 5 1.0
23 8 1.6 0.4 5 1.0 4 0.8
24 8 1.6 0.6 8 1.6 3 0.6
25 5 1.0 0.6 4 0.8 4 0.8
26 6 1.2 0.8 5 1.0 3 0.6
27 10 | 2.0 1.6 10 2.0 5 1.0
28 5 1.0 0.8 12 24 3 0.6
29 6 1.2 1.0 13 2.6 4 0.8
30 7 1.4 0.6 5 1.0 3 0.6
31 7 1.4 0.6 7 1.4 6 1.2
32 11 | 2.2 1.4 7 1.4 5 1.0
33 8 1.6 1.2 4 0.8 3 0.6
34 5 1.0 0.6 6 1.2 2 0.4
35 7 1.4 0.8 5 1.0 3 0.6
36 7 1.4 1.2 6 1.2 2 0.4
37 8 1.6 1.2 8 1.6 2 0.4
38 11 | 2.2 1.6 5 1.0 5 1.0
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39 3 0.6 2 104 6 1.2 6 1.2
40 4 0.8 2 104 6 1.2 4 0.8
41 4 0.8 3 | 0.6 6 1.2 4 0.8
42 11 | 2.2 4 | 0.8 5 1.0 7 1.4
43 8 1.6 51 1.0 6 1.2 3 0.6
44 7 1.4 3 1 0.6 5 1.0 4 0.8
45 11 | 22 51 1.0 4 0.8 3 0.6
46 10 | 2.0 7 1 14 6 1.2 5 1.0
47 5 1.0 3 1 0.6 7 1.4 6 1.2
48 6 1.2 4 1038 5 1.0 6 1.2
49 7 1.4 7 1 14 6 1.2 7 1.4
50 7 1.4 5110 6 1.2 3 0.6

To| 37 | 7.6 24| 9.8 332 15. 246 9.84

tal | 7 510 16

Summary table for using conjunction devices

Type Frequency Percentage
Additive cohesive devices 377 32
Adversative cohesive devices 245 22
Causal cohesive devices 323 27
Temporal cohesive devices 233 19
Total 1178 100%

Results in table (4.1.6) and its summary table, reveal that the majority the total num-
ber of additive conjunctions is (377) (32%) occurrences in students essay while the total
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number of adversative conjunction is (245) (22%)occurrences. It has been noticed that the
total number of causal conjunctions is(323) (27%) occurrences while the total of temporal
conjunctions is(246)(19%) occurrences in students essay.

The above table indicates that some students are not familiar with the use of adver-
sative and temporal cohesive devices due to the student's little experience in using these
devices. The results also show that the prevailing device in using additive devices (32%).
It seems that some students master the use of most additive cohesive devices in their writ-
ings, for the causal conjunction the results indicates that the majority of the students were
able to use some causal cohesive devices in their essay writing.

Table No(4.1.8) Frequent Occurrence of grammatical cohesive Devices in essay

writing
Type of device Total Percentage
References 1348 50
Substitution 107 4
Ellipsis 47 2
Conjunction 1102 44
Total 2694 100

The above mentioned table shows that the majority used grammatical cohesive de-
vices that means half of the sample used references devices (50%) , while only (4%) (2%)
used substitution and ellipsis respectively, and the rest are (44%), so most of the students
used conjunction widely because they seem familiar with this grammatical cohesive device.
However, some of conjunction cohesive devices are not used widely.
4.1.2 Results of the Questionnaire
Table No (4-2-1) Pay more attention on intensive exercise on the use of various cohesive
devices, particularly ellipsis and substitution devices.
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Statement Frequency Percentage
strongly agree 12 24.0
Agree 30 60.0

To some extent 2 4.0
Disagree 6 12.0
Strongly disagree 0 0

Total 50 100.0

The results in the table (4.2.1) show that (60%) of the respondents agree that revis-

ing regular introduction and intensive exercises on the use of various cohesive devices.
While (24%) of the students strongly agree an (12%) disagree and (4%) agree to some
extent.

Table No (4-2-2) I always focus on conjunctions and how to join two sentences to
make coordination and complex sentences.

Statement Frequency Percentage
strongly agree 27 54.0
Agree 4 8.0

To some extent 6 12.0
Disagree 3 6.0
Strongly disagree 10 20

Total 10 100.0

The results in the table (4.2.2) indicate that (8%) of the respondents agree, while

(12%) are agree to some extent and (6.0%)disagree. This means that more than half of the
subjects believe that the main focus is on how to join sentences to make coordinate or com-
plex. .

Table No (4-2-3) I care about how to write essays by using grammatical cohesive devices,

particularly comparative cohesive devices.
An Assessment of EFL Learners' Ability to Use Grammatical Cohesion in Written Discourse 572
Asst. Lect. Hatem Jasim Khudhai



Jowrnal of Diyala For Human Researchv e i) B & Gmetlld (S P

Volume 1 Issuneq6- 2023

2023 dusd 96 dasdl LI sl

p ISSN: 2663-7405

djhr.uadiyala.edu.iq

e ISSN: 2789-6838

Statement Frequency Percentage
strongly agree 30 60.0

Agree 4 8.0

To some extent 4 8.0

Disagree 12 24.0
Strongly disagree 0 0

Total 50 100.0

IRRAQI

Academic Scientific Journals

The results in the table (4.2.3) show that (4)(8%) of the respondents agree, and to
some extent (82)% and disagree (2) (24)% and the rest are strongly agree (30) 60%).
Table No (4-2-4) Pay attention on reviewing homework.

Statement Frequency Percentage
strongly agree 24 48.0
Agree 15 30.0

to some extent 5 10.0
Disagree 6 12.0
strongly disagree | 0 0

Total 50 100.0

The table (4.2.4) shows that five (84%) of the respondents strongly agree, (15) of
the respondents while (30%), and (12%) of the respondents disagree that reviewing home-
work by giving suggestions, correcting mistakes, and giving notes on the appropriate use
of cohesive devices.

Table No (4-2-5) Ability to recognize the sequence of idioms with the role of cohesive
devices enables students to make sentences in a text.
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Statement Frequency Percentage
strongly agree 24 48.0
Agree 5 10.0
to some extent 16 32.0
Disagree 5 10.0
strongly disagree 0 0
Total 50 100.0

The results in table (4.2.5) reveal that only five (10%) of the respondents agree,
(48) %agree to some extent that students have ability to recognize the sequence of idioms
and the role of cohesive devices.
Table No (4-2-6) A timetable for the writing process helps the students to develop

their ability.

Statement Frequency Percentage
strongly agree 12 24.0
Agree 24 48.0
to some extent 5 10.0
Disagree 4 8.0
Strongly disagree 5 10.0

Total 50 100%

As it is observed in table (4.2.6) that less than half of the respondents (48%) agree
that EFL university students strongly agree with this statement followed by (24%) are
strongly agree, then to some extent and strongly disagree (10%) for both, that they make a
timetable for the writing process before they start writing a paragraph
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Table No (4-2-7) Focusing on looking at a model written by students before start

writing.
Statement Frequency Percentage
strongly agree 11 22.0
Agree 27 54.0
To some extent 3 6.0
Disagree 6 12.0
Strongly disagree 3 6.0
Total 50 100%

Table (4.2.7) indicates that (22%) of the respondents strongly agree, followed by
(54%) agree, while (6%) agree to some extent, and the rest (6%) disagree that they look at
a model written bya students before start writing.

Table No (4-2-8) The student should have a plan in mind before writing a paragraph.

Statement Frequency Percentage
strongly agree 7 14.0
Agree 34 68.0
To some extent 2 4.0
Disagree 5 10.0
Strongly disagree 2 4.0

Total 50 100.0

Table (4.1.8) demonstrates that above two thirds of the participants (7) (14) %re-
spondents agree that they think about what to write and have a plan in mind before writing
a paragraph, (4%) for strongly disagree, (10%) for both disagree and agree to some extent
respectively with this statement
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Table No (4-2-9) Pay more attention to the teaching of essay at English department.

Statement Frequency Percentage

strongly agree 16 32.0
Agree 18 36.0
To some extent 6 12.0
Disagree 5 10.0
Strongly disagree 5 10.0
Total 50 100

The results in the above table (4.2.9) the majority of the respondents (36%) agree,
followed by (32%) strongly agree, then (12%) agree to some extent, whereas (10%( of the
respondents disagree and strongly disagree that to pay more attention to the teaching of
essay at English department.

Table No (4-2-10) Sometimes I use conjunction to connect ideas as well as refer-

ences.

Statement Frequency Percentage
Strongly agree 12 24.0
Agree 23 46.0
To some extent 2 4.0
Disagree 8 16.0
strongly disagree 5 10.0
Total 50 100.0

It is obvious that the results in table (4.2.10) indicate that (24%) from the respond-
ents strongly agree, (46%) agree, (16%) disagree, whereas (10%) strongly disagree and the
rest (4%) agree to some extent that Using conjunctions to connect ideas as well as refer-
ences. This means conjunctions were to connect ideas as well as references.
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Table No(4-2-11) Pay attention on understanding syllabus objectives before starting to

write.
Statement Frequency Percentage

strongly agree 4 8.0

Agree 26 52.0

To some extent 5 10.0
Disagree 2 4.0
Strongly disagree 13 26.0

Total 50 100.0

The results in the table (4.2.11) indicate that more than half of the respondents
(52%) agree that understanding syllabus objectives before beginning While (13) (26%)
strongly disagree, (8%) strongly agree, (10%) to some extent and the rest disagree (4%)
with the statement.
Table No (4-2-12) The gradual development of the information on the syllabus
made it possible to comprehend it easy.

Statement Frequency Percentage
strongly agree 10 20.0

Agree 21 42.0

To some extent 5 10.0
Disagree 9 18.0
Strongly disagree 5 10.0

Total 50 100.0

The results in the table (4.1.12) reveal that (42%( of the respondents agree, while
(71% ( strongly agree,(10%) agree to some extent, (18%) disagree and the rest strongly
disagree(10%) that the gradual development of the information on the syllabus made it

possible for me to comprehend.
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Table No (4-2-13) Supporting the course by academic resources helps the students to use
grammatical cohesive devices in their writings.

Statement Frequency Percentage
strongly agree 10 20.0

Agree 21 42.0

to some extent 5 10.0
Disagree 9 18.0
Strongly disagree 5 10.0

Total 50 100.0

The table (4.2.13 )shows that twenty one (42%) of the respondents agree that Sup-
porting the course by academic resources, while (20%) strongly agree. Followed by (18%)
for disagree, whereas (10%) for both to some extent and strongly disagree, This reveals that
more than half of the respondents think that students receive input well when lecturers sup-
port the course by academic resources.

Table No (4-2-14) The use of cohesion and coherence were given attention in the

course

Statement Frequency Percentage
strongly agree 14 28.0
Agree 18 36.0

To some extent 5 10.0
Disagree 8 16.0
Strongly disagree 5 10.0

Total 50 100.0

The table (4.2.14 )shows that eighteen one of the respondents (36%) agree, While
(28%) strongly agree , (10%) agree to some extent and the rest (16%) disagree that the use
of cohesion, and coherence) should be given attention in the course .This reveals that less
than half of the subjects think that students receive input well when the use of cohesion and
coherence should be given attention in the course .

An Assessment of EFL Learners' Ability to Use Grammatical Cohesion in Written Discourse 578
Asst. Lect. Hatem Jasim Khudhai



Jowrnal of Diyala For Human Researchv e i) B & Gmetlld (S P

Volume 1 Issuneq6- 2023

2023 dusd 96 dasdl LI sl

_ _ . p ISSN: 2663-7405 IRRQI
dihr.uodiyala.edu.iq e ISSN: 2789-6838 Acadenic Soentifc Joures

Table No (4-2-15) The usage of cohesive writing essays in the course improves
the students' written discourse.

Statement Frequency Percentage
strongly agree 13 26.0
Agree 21 42.0

to some extent 6 12.0
Disagree 8 16.0
Strongly disagree 2 4.0

Total 50 100.0

The table (4.7.15) illustrates that (42%) of the respondents agree that the rich
amount of the composition and essay in the course under the aware of the basics of the well
cohesive writing improves the student's written discourse, whereas (26%) strongly agree,
(16%) disagree,(12%) agree to some extent with this statement. The result means that more
less than half of the respondents see that the rich amount of the composition and essay in
the course under the aware of the basics of the well cohesive writing improves the student's
written discourse
4-3 Discussion of the Hypotheses in Relation to the Results

Each hypothesis will be discussed separately.

4.3.1 The first Hypothesis

The majority of Iraqi EFL learners are unable to use English Grammatical cohesive
devices in their English Essay. The analysis of the test and the questionnaire in tables,
(4.1.1),(4.1.3),(4.1.4), (4.2.1) and (4.2.2), shows that a considerable number of the sample
(96.76%), (94.8%), (96.6%), (97.8%) and (46%) respectively, agree that the students have
a poor performance in using cohesive devices in their English essay. Hence, the first hy-
pothesis is proved.

4.3.2 The second Hypothesis

Most of Iraqi EFL learners find problems in connecting sentence to each other in a
text According to the results of the test and the questionnaire in tables(4.1.5), (4.1.6) and
(4.2.2) some of the responses (91.6%) , (90. 16%) and (46%) respectively agree that Most
of Iraqi EFL learners find problems in connecting sentence to each other in a text.

4.3.3 The Third Hypothesis

I ——
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The grammatical devices that are used frequently in EFL learners' descriptive essay
are references and conjunction devices.

With reference to the test and the questionnaire (4-1-2) (16%), (4.1.3) (90.84%),
(4.2.2) (54)% and (4.2.3) (60%) that the grammatical devices that are used frequently in
EFL learners' descriptive essay are references and conjunction devices.
4.3.4 The Fourth Hypothesis

Incentive practice in teaching grammatical cohesive devices improves the learners
performance in writing descriptive essays

EFL students responses in tables (4.1.4) , (4.1.9)and lecturers responses in table
(4.2.10) ,(4.2. 14), and (4.2.15) shows that the use of Incentive practice in teaching gram-
matical cohesive devices improves the learners performance in writing descriptive essays
the participants positive responses reach (46%),(36%)and (42%) respectively. hence the
hypothesis is proved.

CHAPTER FIVE

CONCLUSION AND RECOMMENDATIONS
5.0 Introduction

This chapter will cover the conclusion and recommendations.
5.1 Conclusion
1- The majority of Iraqi EFL learners are unable to use English Grammatical cohesive de-
vices in their English Essay (4.1.1), (4.1.3) , (4.1.4), (4.2.1)(91.6%) , (90.16%) and (46%)
respectively.
2- The majority of the students are unaware of using the comparative cohesive devices Ta-
bles, (4.1.1)(96.76%) and(4.1.2) (84%).
3- Students have no ability to use cohesive devices such as consequently, to sum, theirs,
yours and one 100% tables (4.1.2) (4.1.8)
4- The students’ ability of using and, because is more than other cohesive device. Table
(4.1.8) (64%), (69.4%) respectively.
5- Students lack the ability of receiving instructions on how to use or interpret ellipsis and
substitution devices. Tables (4.1.8) (98%), (96%) respectively.
6- Students have a high ability of using nominal substitution (45%) in comparison with
verbal (20%) and clausal substitution (26%). Table (4.1.5).
7- The Student main focus is on how to join sentences to make compound sentences (54%).
Table (4.2.2).
8- A considerable number of the EFL teachers believe that reviewing homework by giving
suggestions, correcting mistakes and giving notes on the appropriate use of cohesive de-
vices improves their student's writing (48%). Table (4.2.4).
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9- Students have the ability to recognize the sequence of idioms and the role of cohesive
devices (44%). Table (4.2.5).

10- Nearly half of the teachers think that making of a time table for teaching cohesive
devices helps the student to develop their ability (48%). Table (4.2.6).

11- Most of the experts think that students should have a plan before writing (68%),Table
(4.2.8).

12- Many teachers see that student should provide a model of writing descriptive easy
before writing (54%), Table (4.2.7).

5.1.2 Recommendations

Based upon the above findings, the study recommends the followings.

1- There should be more exposure to more cohesive devices, through many texts and
sources.

2- Learners should have more intensive practice in using the comparative cohesive de-
vices.

3- Students should be made aware of the functions of grammatical devices.

4-  Students can improve their writing by practicing more exercises at home.

5- Learners should have a time table for learning grammatical cohesive devices.

6- Learners should have a plan so as to improve their skills and writing descriptive es-
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Appendix A
The Written Test

Write at least a three- paragraph descriptive essay of (200-250) words on one of the
following topics:
1- A place you visited before.
2- A journey to the seaside.

Appendix B
Strongly | Agree | To Dis- | Strongly
Statements agree Some | a disagree
ex- gree
tent

L. Pay more attention on inten-
sive exercise on the use of
various cohesive devices,

particularly ellipsis and sub-
stitution devices.

2. | always focus on conjunc-
tions and how to join two

sentences to make coordina-
tion and complex sentences.

3. | care about how to write es-
says by using grammatical

cohesive devices,particularly
comparative cohesive de-
ViCes.
4. Pay attention on reviewing
Homework.
5. Ability to recognize the se-
quence of idioms with the
role of cohesive devices ena-
bles students to make sen-
tences in a text.
6. A timetable for the writing
process helps the students to
develop their ability.
7. Focusing on looking at a
model written by students
before start writing.
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8. The student should have a
plan in mind before writing
a paragraph.
9. Pay more attention to the
teaching of essay at English
department.
L0. Sometimes | use conjunction
to connect ideas as well as
references.

L1. Pay attention on understand-

ing syllabus objectives be-
fore
starting to write.

12. The gradual development of
the information on the sylla-
bus made it possible to com-

prehend it easy.

13. Supporting the course by
academic resources helps the
students to use grammatical

cohesive devices in their

writings.

14. The use of cohesion and

coherence were given atten-
tion in the course
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